Any Ohio School District
Speech Language Pathology Department: Workload and Best Practices Analyses
Workload Analysis and Best Practices Project
The Speech Language Pathologists (SLPs) of the Any Ohio School District believe in and are fully committed to the Vision, Mission, and goals of the Any Ohio School District. The SLPs strive to align special education, related services, and intervention practices with federal and state legal mandates and work to provide services and interventions that reflect the best available research in the field of speech language pathology and literacy. 

The Any Ohio School District Speech Language Pathology Department has conducted a “Workload Analysis” in full compliance with paragraph 3301-51-09 (I) of the Operating Standards for Ohio Educational Agencies serving Children with Disabilities (2008). This “Workload Analysis” was conducted in order to determine whether or not the current speech language pathology (SLP) staff could meet the needs of the students of the district for the 2008-2009 School Year. The following document reflects this District-wide Workload Analysis. 

The Speech Language Department has also conducted a Best Practices Analysis in alignment with the strategies from the Any Ohio School District Board Approved Annual Budget Fiscal Year 2007 plan. This analysis integrates the best available research in the field of Speech Language Pathology and education. The Best Practices Analysis was conducted in order to illustrate how our current practices align and/or depart from scientifically research-based practices for students with communication impairments and language-based literacy problems. The following document also reflects this comprehensive analysis. 

Operating Standards for Ohio’s Schools Serving
Children with Disabilities

Service Provider Ratios for Delivery of Services

The Any Ohio School District Speech Language Pathology Department has conducted a “Workload Analysis” in full compliance with paragraph 3301-51-09 (I) (1) (a-d) of the Operating Standards for Ohio Educational Agencies serving Children with Disabilities (2008). Speech Language Pathologists are considered service providers for preschool and school-age children with disabilities. Paragraph 3301-51-09 (I) (1) (a-d) reads as follows:  
Paragraph 3301-51-09 (I) (1) (a-d) on page 164-165 reads as follows:  

(1) The school district, county board of mental retardation and developmental disabilities (county board of MR/DD), and other educational agencies shall determine ratios for an individual service provider by considering scheduling and time demands of preschool or school-age service providers, including but not limited to the following: 

(a)     
All areas of service provided to children with and without disabilities, 
including screening, assessment, consultation, counseling, training, and 
related duties in the school setting, intervention design, and educational 
interventions. 

(b)     
The severity of each eligible child’s need, and the level and frequency  

                       
of services necessary for children to attain IEP goals and objectives.

(c)
Time needed for planning in accordance with paragraph (A)(9) of the rule 

          
3301-35-05 of the Administrative Code. 
(d) 
Additional time for diagnostic testing and classroom observation;   

         
coordination of the program; parent, staff, and agency conferences 

          
concerning individual children; staff development activities; and follow-up; 

          
and the demands of an itinerant schedule, including the number of  

          
buildings, the distance between buildings, and travel. 
Paragraph 3301-51-09 (I) (3) (f) on page 167 reads as follows
(3) Related service providers for preschool and school-age children with disabilities shall 
provide direct services in accordance with the following ratios. Additionally, consideration 

shall be given to paragraph (I)(1) of this rule. Indirect and direct services shall be provided
in accordance with each child’s IEP. 
             (f) A speech and language pathologist shall provide services to no more than 

             eighty school-age children with disabilities; or no more than fifty school-age 

             children with multiple disabilities, hearing impairments, or orthopedic/other 
health impairments; or no more than fifty preschool children with disabilities. 
Each school district shall provide services at the ratio of one speech and language 
pathologist per two thousand students as required by paragraph (F) of section 
3317.15 of the Revised Code. 

What Are “Caseload” and “Workload”?
Caseload
The term caseload typically refers to the number of students with Individualized Education Programs (IEPs) that school SLPs serve through direct and/or indirect service delivery options. In the Any Ohio School District, our SLP's building assignments have been largely determined based on the number of IEP students on a SLP’s caseload (i.e., Caseload Approach). In reality, caseload should be more accurately thought of as only one part of SLPs' total job duties. 

Workload
Workload, on the other hand, refers to all the activities required and performed by school-based SLPs as part of their job. A Workload Approach to determining building assignments fully aligns with the Ohio Operating Standards. The Workload Analysis presented here, which used the guidelines from paragraph 3301-51-09 (I) (1) (a-d), revealed a multitude of other job duties that go beyond the provision of direct speech language services to students with IEPs. 
	Operating Standards 
	Area 
	Scheduling & Time Demands

	3301-51-09 (G) (1) (a) (i)
	Screening 
	15 minutes of screening per student 

	3301-51-09 (G) (1) (a) (i)
	Assessment
	60 minutes of testing per school-age student

	3301-51-09 (G) (1) (a) (i)
	Assessment
	90 minutes of testing per preschool-age student

	3301-51-09 (G) (1) (a) (i)
	Consultation (Teacher/Aide)
	As determined by each student’s IEP

	3301-51-09 (G) (1) (a) (i)
	Consultation
	15 minutes a week with School Psychologist

	3301-51-09 (G) (1) (a) (i)
	Consultation
	15 minutes a week with School Principal 

	3301-51-09 (G) (1) (a) (i)
	Training 
	As determined by each student’s IEP

	3301-51-09 (G) (1) (a) (i)
	Counseling
	As determined by each student’s IEP

	3301-51-09 (G) (1) (a) (i)
	Related Duties
	15-30 minutes a week (Bus, Cafeteria, Hall)

	3301-51-09 (G) (1) (a) (i)
	Intervention Design
	45-60 minutes of IEP writing per IEP

	3301-51-09 (G) (1) (a) (i)
	Intervention Design
	Programming AAC or Troubleshooting FMs

	3301-51-09 (G) (1) (a) (i)
	Educ. Interventions
	Varies based on the building

	3301-51-09 (G) (1) (a) (ii)
	Severity of need
	More and more students with Multiple Disabilities, Autism, Hearing Impairments, Apraxia, Cognitive Disorders

	3301-51-09 (G) (1) (a) (ii)
	Level and Frequency
	More and more students with Multiple Disabilities, Autism, Hearing Impairments, Apraxia, Cognitive Disorders

	3301-51-09 (G) (1) (a) (iii)
	Planning Time
	200 minutes a week of contractual planning time

	3301-51-09 (G) (1) (a) (iv)
	Diagnostic Testing
	30 minutes of scoring/analyzing data per student

	3301-51-09 (G) (1) (a) (iv)
	Diagnostic Testing
	60 minutes of writing a MFE report per student

	3301-51-09 (G) (1) (a) (iv)
	Class Observation
	As determined by each student’s IEP

	3301-51-09 (G) (1) (a) (iv)
	Coord. of Program 
	Responding to phone calls and emails, scheduling students, scheduling IEP and MFE meetings, progress reports, creation of substitute lesson plans, etc. 30 minutes per week

	3301-51-09 (G) (1) (a) (iv)
	Parent Conferences
	30-60 minutes per IEP meeting

	3301-51-09 (G) (1) (a) (iv)
	Parent Conferences
	30-60 minutes per MFE meeting

	3301-51-09 (G) (1) (a) (iv)
	Parent/Staff Conferences
	45 minutes a week 

(Intervention Assistance Team Meetings)

	3301-51-09 (G) (1) (a) (iv)
	Staff Development
	Staff meetings, speech department & district special education meetings, & Mentor Meetings.

	3301-51-09 (G) (1) (a) (iv)
	Distance between buildings and travel
	20 minutes to transition from school to school


Workload Analysis

The Any Ohio School District Speech Language Pathology Department has conducted this “Workload Analysis” using the guidelines from paragraph 3301-51-09 (I) (1) (a-d) of the Operating Standards for Ohio Educational Agencies serving Children with Disabilities (2008). 
Table 1 reflects the results of the “Workload Analysis” for each SLP. The first column, SLP Assignment, illustrates the buildings and the SLP who is assigned to that building. The middle column, Currently Scheduled to Work, shows how many days a week each SLP is actually contracted to work. The last column, Actual Days Worked (Overflow Schedule), reflects the number of actual days that are actually worked in order to complete the workload duties for each building assignment. The Actual Days Worked column shows that 5/6 of the SLPs work well beyond their current contract in order to complete all of their workload duties. This diligence on the part of the SLPs ensures that their students make progress toward IEP and intervention goals, evaluations and IEPs are written in a timely manner as required by federal and state law, and students receive the best possible services given the large volume of workload duties. In order to do all of this, the SLPs must come in early, stay late, or work on the weekends in order to complete all of their workload duties. Speech language services are often cancelled in order to conduct assessments and screenings during the school day.  The cancellation of services is a clear violation of the student’s IEP and jeopardizes the provision of Free and Appropriate Public Education and the attainment of long-term goals and objectives. 

The workload analysis presented in Table 1 shows that the district needs 4.50 extra days a week of a Speech Language Pathologist in order to complete the district’s overall workload duties. Appendix A reflects the efforts of the SLPs to illustrate, in the form of a schedule, each workload duty (e.g., direct and indirect services, assessments, meetings, interventions, writing IEPs and MFEs, etc.). The Overflow Schedule depicts how much time beyond the work day that each SLP must work in order to complete all of their workload duties. 

Table 1: Number of Days Worked a Week using the “Workload Analysis” from Paragraph 3301-51-09 (I)
	SLP Assignment 
	Currently Scheduled 

to Work
	Actual Days Worked (Overflow Schedule)

	Preschool
	5
	6.0

	Intermediate 1 and Elementary 1
	5
	5

	Elementary 2 and Middle School
	5
	6.5

	Elementary 3 and 4 and Middle School Testing
	5
	6.25

	Elementary 5 and 6
	3 
	3.5

	High School
	3
	3.25

	TOTAL
	26 days of SLP Services
	30.50 days actually worked

	
	
	4.50 Days Short


Results of the SLPs’ Workload Analysis

 A review of Table 1 shows that the SLPs are currently providing 4.50 days more of services, above and beyond their contractual days. As mentioned earlier, many SLPS do not take a lunch and do not have the contractual amount of planning time in their schedule. Compliance paperwork (e.g., IEPs, MFEs, Progress reports, etc.) is completed before or after school or on the weekends on the SLP’s personal time. Services sometimes need to be cancelled as well in order to complete assessments or attend IEP, MFE or IAT meetings. 
Although the SLPs’ workload includes a considerable amount of time for face-to-face direct services to students with disabilities, in our district, SLPs’ workload also includes service to students who do not have identified disabilities. These students receive interventions and other services designed to ameliorate and/or help prevent future difficulties with speech sound production, language learning, and literacy. SLPs are being called upon to attend Intervention Assistance Team Meetings and provide direct and indirect interventions to students with communication difficulties and suspected disabilities. 

Given the unique needs of our students, individualized lessons need to be planned for each therapy session. A typical full-time SLP may need to plan for and create as many as 44 different individualized speech and/or language lessons a week. The amount of time to plan these lessons often exceeds the 200 minutes a week of contractual planning time. Given the volume of students to be seen for services, most of the SLPs do not have time to take a lunch. Additionally, preschoolers with disabilities, students with multiple disabilities, and children with autism spectrum disorders not only require intensive small group (or even individualized) instruction, but also need adapted activities, books, and materials, augmentative communication devices, visual schedules, and social stories. These all have to be made by hand since they are not items that can be purchased from a catalog or store.  


Much like school psychologists, the SLPs conduct comprehensive evaluations and screenings as part of the intervention assistance team and multifactored evaluation process. The data from each evaluation and screening needs to be scored, analyzed, and written up into a report. Speech language services are often cancelled in order to find time to test and meet with parents and educational teams.  

The SLPs in the our district serve as case managers for students in their buildings, which adds significant responsibilities for scheduling meetings; writing and managing IEPs, multifactored evaluations, progress reports; and completing other paperwork that is needed to ensure full compliance with special education regulations (e.g., referral forms, lesson plans, prior written notices, etc.). 
Finally, the Individuals with Disabilities Education Improvement Act and the No Child Left Behind Act require the use of scientifically research-based practices. The SLPs’ current school assignments and excessive workload duties preclude the full use of best practices that are compliant with state and federal mandates. There simply is not enough time to provide quality speech language services that align with the research. 
Best Practices Survey

In addition to conducting a Workload Analysis, the SLPs also conducted a “Best Practices Survey” in alignment with the strategies from the Board Approval Annual Budget Fiscal Year 2007 plan. For each student on their caseload, the SLPs reviewed each students’ diagnoses, prognosis for improvement, current service delivery model (e.g., pull out, classroom-based, consultation, etc.), severity of impairment, years in speech language services, and type of services on the IEP. 

The information from this analysis was transferred into Table 2. The first column, School, represents each building in the district. The second column, Number of Days Needed, illustrates how many days of services are actually needed if the district decides to align speech language services with the best practices research. The third column, Current Days Assigned, reflects the current number of days of speech language services that are allocated to each building. The last column, Reasons Why, details the reasons why additional days of service are needed in that building. Each SLP made an effort to provide a justification why more days of services are warranted. 

After conducting this “Best Practices Study” (Table 2), it was realized that the SLPS do not have the time to design,  implement, or sustain best practices in the areas of assessment, language, speech and literacy interventions, speech language services, and consultation. A review of Table 2 shows that the SLPs are not providing services in alignment with “Best Practices” research because the current staffing is short 7.25 Days of speech language services. 

Table 2: Best Practices Survey per Building

	School
	Number of Days Needed
	Current Days Assigned 
	Reasons Why 

	Preschool
	6.0
	5.0
	Prepare assistive technology

More individualized therapy at the prek level 

Many FM Units to maintain 

Need to provide classroom-based services

Much short lessons due to attention span

Creation of individualized visuals for 9 students

Use of Picture Exchange Communication

High number of Autism (10 students)

High number of low functioning students

1 preschool stutter who requires services through parent training

1 hearing impaired student

	Intermediate

Building
	3.5
	3.0
	Students require in-class social skills lessons

Students require integrated classroom-based services (as opposed to just pullout)

	Elementary 1
	2.0
	2.0
	OK

	Elementary 2 
	5.0
	3.0
	7 MD, 10 AU, 2 CD, 3 TBI, 6 SLD, & 9 SLI

3 of the above students have high-tech AAC 

1 student has apraxia

4 students require in-class social skills lessons

1 social story written a week

15 students require integrated classroom-based services (as opposed to just pullout)

	Middle School
	3.0
	2.5
	5 MD, 1 HI, 2 AU, 1 CD, 11 SLD, 3 OHI, 4 SLI

1 of the above students has high-tech AAC

5 students require in-class social skills lessons

2 students stutter and need services in the classroom to promote generalization

1 social story written a week

No collaboration time with teacher

Distance transporting lower functioning students to and from the therapy room

7 students require integrated classroom-based services (as opposed to just pullout)

	Elementary 3 
	4.25
	2.5
	1 student with Aspergers who requires classroom-based social skill lessons

4 students have apraxia and require daily services

	Elementary 4
	2.5
	2.0
	1 student with Aspergers who requires classroom-based social skill lessons

1 student has apraxia and requires daily services

	Elementary 5
	1.75
	1.5
	2 students require in-class social skill lessons as opposed to pullout services

	Elementary 6
	1.75
	1.5
	Daily services needed for a student with apraxia

Intensive services needs for a student with autism



	High School
	3.5
	3.0
	10 MD, 1 HI, 2 OH, 12 SLD, 2 SLI, 4 OHI, 4 CD,

Increase in device and software repair

1 student with high tech AAC who participates in several classes in which she needs to fully participate.  

Aide, teachers and SLP need to speak and observe often for ideas and training.
3 MD students with high tech AAC
1 MD student with lower tech device that still requires programming
1 student has apraxia and needs daily services
HS students who are in university work programs need communication to occur between SLP and job trainers to optimize student performance.
MD/CD students who are in community-based programs need SLP services to take place at least part of the time in that work environment. 
Increase in device and software repair and training with Kurzweil

	Total
	33.25

Days
	26.0

Days
	7.25 Days Short of Best Practices


Departure from Best Practices
A “Best Practice” study revealed that current building assignments, caseload size and type, and workload negatively impact the provision of services in some buildings. Speech language services in Any Oho School District do not fully align with “best practices.” 

More specifically, students with multiple disabilities and autism spectrum disorders do not often receive speech language services in a naturalistic setting. Research has consistently shown that services to these two populations need to occur in the classroom or other naturalistic settings (ASHA, 2006; ASHA, 2005; Bellini, Peters, Benner, & Hopf, 2007; Schlosser, & Lee, 2000). Currently, these services are provided primarily in a pullout therapy room setting since there is little or no time to plan co-taught lessons with the teachers. Elementary 2 for instance has 17 students with autism or multiple disabilities, and their services are provided in a pullout setting due to scheduling constraints (i.e., no time to collaborate and implement classroom-based services in a naturalistic setting). Services in a pullout therapy room are decontextualized and the newly taught skills do not generalize into the classroom. There simply isn’t enough time to plan with the regular and special education teachers to design and implement classroom-based speech language services.

Students with apraxia of speech, a severe motor speech disorder, require daily, individual, and intensive speech language services (Davis & Velleman, 2000). Currently, these students only receive services once or twice a week in a small group setting. In Elementary 3, for instance, there are four students with apraxia, and they only receive services twice a week in a small group setting. There is clearly no time to provide intensive services due to the high caseloads and heavy workload demands. 

Students who use an augmentative communication device need to receive speech language services in the classroom in order to promote a generalization and maintenance of skills (Schlosser & Lee, 2000). Given the large caseloads and heavy workload, services are not implemented this way. For instance, at Elementary 2, three students have augmentative communication devices but there is not time to provide the individualized services in the classroom as dictated by “best practice” research. The speech language pathologist does not have the time to coordinate services and plan co-taught lessons that incorporate these technologies. Additionally, there is no time in the school day to program these devices or fully train staff members. 

Research has shown that a collaborative model was more effective for teaching curricular vocabulary to students who require speech language services when compared to pull-out therapy (Throneburg, Calvert, Sturn, & Paramboukas, 2000; Wilcox, Kouri, & Caswell, 1991). Currently, the majority of direct instruction in vocabulary that occurs in the Any Ohio School District happens in a pullout setting. 

Conclusion

In conclusion, the Any Ohio School District Speech Language Pathology Department would like to thank the administration for the opportunity to conduct these Workload and Best Practices Analyses. The amount of time in a school week that SLPs devote to direct and indirect services and intervention with students has increased over the past several years. At the same time, other required workload activities for SLPs have increased within an unaltered time frame. The SLPs report that the number of hours each week used for direct intervention with large numbers of students leaves little time for meetings, collaborating with other teachers, and supporting students' education programs in the least restrictive environment. The SLPs would welcome any suggestions on how to better manage their time.  Below you will find some of their recommendations. 

Recommendations:

1. The department would like to recommend the hiring of at least one full time speech language pathologist after considering our current assignments, workload analysis, and best practices survey. 

2. We would like permission to pull students out of class during specials (e.g., Music, Physical Education, Art, etc.), if need be, in order to avoid pulling students out of the core curriculum (e.g., language arts and math). The IEP team would make the determination whether or not a student should or should not be pulled from a special. 

3. The Speech Language Pathology Department would like permission to pull students into the speech language therapy room at times other than the advisory period/study hall at the Middle School. The current scheduling constraints do not allow for an effective use of the SLPs’ time since students are only available to be pulled during restricted periods of time. Group sizes are not maximized or created appropriately given the narrow availability of students. The IEP team would make the determination on whether or not a student should or should not be pulled from a special. No students would be pulled from the core curriculum (e.g., language arts and math). 

4. If the district would like to align speech language services with Best Practices, the department would recommend the hiring of one full time SLP and one part-time SLP

5. In an effort to maximize the SLPs’ time, the Speech Language Pathology Department would like to be excused from Hall, Bus, and Cafeteria Duties to the same extent the school psychologists are excused in order to utilize that time for paperwork, planning, consultation, home correspondences and other workload duties. 

6. We would like the district to support the use of integrated classroom-based services for students with communication impairments. Currently, the high workload duties do not allow SLPs the opportunity to fully provide services in the least restrictive environment. 

7. SLPs’ expertise in literacy, especially in the areas of reading and writing, should be shared with classroom teachers. When teachers and SLPs get together to learn from each other and share knowledge, they form Professional Learning Communities that offer opportunities to improve instruction and increase student learning (DuFour). SLPs have the potential to play a critical and direct role in the development of literacy for children and adolescents based on established connections between spoken and written language. These connections include the following: 

a.  Spoken language provides the foundation for the development of reading and writing; 

b. Spoken and written language have a reciprocal relationship, such that each builds on the other to result in general language and literacy competence, starting early and continuing through childhood into adulthood; 

c. Children with spoken language problems frequently have difficulty learning to read and write, and children with reading and writing problems frequently have difficulty with spoken language;

d. Instruction in spoken language can result in growth in written language, and instruction in written language can result in growth in spoken language.

The SLPs would therefore like to have the time to meet with classroom and special education teachers to improve literacy instruction for at-risk and special education students.
8. The SLPs would like to have the opportunity to participate on the Intervention Assistance Teams in order to improve literacy instruction and interventions for at-risk and special education students.
Appendix A: 

Speech Language Schedule: Contractual Workday 
	Time
	Monday-

Middle School
	Tuesday-

Middle School
	Wednesday-Elementary School
	Thursday-Elementary School
	Friday-

Elementary School 

	7:45 - 8:00
	Check/respond to email
	Check/respond to email 
	
	
	

	8:00 - 8:15
	Observe J. B. in Lang. Arts 
	Planning 
	
	
	

	8:15 – 8:30
	Observe J. B. in Lang. Arts
	Planning 
	Consult with teachers on indirect student
	Indirect Services for MD Students 
	IAT meeting

	8:30 – 8:45
	Program N. V. device
	Consult with teachers on indirect student
	Planning 
	Planning
	IAT meeting

	8:45 - 9:00
	Program N. V. device
	Consult with teachers on indirect student
	Planning
	Planning
	IAT meeting

	9:00 – 9:15
	MFE Planning (Initial/Reeval)
	M. W.
	B. H., A. U., & K. H.
	B. F.  & B. W.
	E. R. 

	9:15 – 9:30
	MFE Planning (Initial/Reeval)
	M. W.
	B. H., A. U., & K. H.
	B. F.  & B.W
	E. R. 

	9:30 – 9:45
	MFE Planning (Initial/Reeval)
	M. W.
	S. C.  & J. L.
	S. C.  & J. L.
	A. B. & C. N.

	9:45 – 10:00
	MFE Planning (Initial/Reeval)
	M. W.
	S. C.  & J. L. 
	S. C.  & J. L.
	A. B. & C. N.

	10:00 - 10:15
	M. C. & S. B.
	IEP meeting
	J. C.
	J. C. & K. C.
	U. R.  & C. N.

	10:15 – 10:30
	M. C. & S. B.
	IEP meeting
	J. C.
	J. C. & K. C.
	U. R.  & C. N.

	10:30 – 10:45
	IEP Scheduling
	IEP meeting
	R. F. & T. T.
	Testing
	R. S.

	10:45 – 11:00
	Parent Phone Call
	IEP meeting
	R. F. & T. T.
	Testing
	R. S.

	11:00 - 11:15
	K. L. & R. L.
	Direct interventions
	P. H., K. T., & C. C. 
	P. H. & K. T.
	R. S.

	11:15 – 11:30
	K. L. & R. L.
	Direct interventions
	P. H, K. T., & C. C. 
	P. H. & K. T.
	Planning Time

	11:30 – 11:45
	C. N. & P. M.
	J. B. & D. R.
	O. P., S. P., A. M., & C. C. 
	J. D.
	Planning Time



	11:45 – 12:00
	C. N. & P. M.
	J. B. & D. R.
	O. P., S. P., A. M., & C. C. 
	J. D.
	Planning Time



	12:00 - 12:15
	A. R. & R. M.
	A. K., J. G., & B. B. 
	Planning
	Planning 
	Consult with principal   

	12:15 – 12:30
	A. R. & R. M.
	A. K., J. G., & B. B. 
	Phone calls to parents
	Scheduling IEP meetings
	Consult with school psychologist  

	12:30 – 12:45
	Lunch
	J. S.
	Lunch
	Lunch
	Lunch

	12:45 -1:00
	Lunch
	J. S.
	Lunch
	Lunch
	Lunch

	1:00 - 1:15
	L. K.  
	J. S.
	L. T., T.S., E. H. & B. W.
	U. R.  & C. N.
	L. T. & E. H.

	1:15 – 1:30
	L. K. 
	Lunch
	L. T., T. S., E. H. & B. W.
	U. R.  & C. N.
	L. T. & E. H.

	1:30 – 1:45
	L. K. 
	Lunch
	M. M. & L. M.
	M. M. & L. M.
	K. V.

	1:45 – 2:00
	Transition L.K. from speech  to SPED room
	Transition K.H. and J. B.  to speech room
	M. M. & L. M.
	M. M. & L. M.
	K. V.

	2:00 - 2:15
	K. H., M. W., & J. B.
	K.H. & J. B.
	D. B. & M. R.
	C. N. & K. V.
	D. B. & M. R.

	2:15 – 2:30
	K. H., M. W., & J. B.
	K. H. & J. B.
	D. B. & M. R.
	C. N. & K. V.
	D. B. & M. R.

	2:30 – 2:45
	K. H., M. W., & J. B.
	K. H. & J. B.
	Testing
	E. R. 
	C. C. , R. F. & B. G

	2:45 – 3:00
	Consult with teachers on indirect student
	Consult with School Psychologist 
	Testing
	F. W.
	C. C. , R. F. & T. T.

	3:00 - 3:15
	Consult with teachers on indirect student
	Complete EMIS
	C. B., A. M., & R. D (IAT)
	O. P. & C. C. 
	D. B.

	3:15 – 3:30
	
	
	C. B., A. M., & R. D (IAT)
	O. P. & C. C. 
	D. B.

	3:30 – 3:45
	
	
	Planning 
	Planning 
	Planning 


 Speech Language Schedule: Overflow Schedule 
	Time
	Saturday-At Home
	Sunday-At Home
	Monday
	Tuesday
	Wednesday

	7:45 - 8:00
	Program M. M. AAC Device
	MFE Meetings
	
	
	

	8:00 - 8:15
	Program M. M. AAC Device
	MFE Meetings
	
	
	

	8:15 – 8:30
	Program L. M. AAC Device
	MFE Meetings
	
	
	

	8:30 – 8:45
	Program L. M. AAC Device
	MFE Meetings
	
	
	

	8:45 - 9:00
	IEP Meetings
	Speech Screening
	
	
	

	9:00 – 9:15
	IEP Meetings
	Speech Screening
	
	
	

	9:15 – 9:30
	IEP Meetings
	Speech Screening
	
	
	

	9:30 – 9:45
	IEP Meetings
	Direct IAT interventions
	
	
	

	9:45 – 10:00
	IEP Writing
	Direct IAT interventions
	
	
	

	10:00 - 10:15
	IEP Writing 
	Indirect IAT interventions 
	
	
	

	10:15 –10:30
	IEP Writing 
	Indirect IAT interventions
	
	
	

	10:30 –10:45
	IEP Writing
	Trouble shoot Assistive Tech
	
	
	

	10:45 –11:00
	MFE Testing 
	Trouble shoot Assistive Tech
	
	
	

	11:00 - 11:15
	MFE Testing 
	
	
	
	

	11:15 –11:30
	MFE Testing 
	
	
	
	

	11:30 –11:45
	MFE Testing 
	
	
	
	

	11:45 –12:00
	Lunch 
	Lunch 
	
	
	

	12:00 - 12:15
	Lunch 
	Lunch 
	
	
	

	12:15 –12:30
	MFE Scoring 
	
	
	
	

	12:30 –12:45
	MFE Scoring 
	
	
	
	

	12:45 -1:00
	MFE Scoring 
	
	
	
	

	1:00 - 1:15
	MFE Scoring 
	
	
	
	

	1:15 – 1:30
	MFE Writing
	
	
	
	

	1:30 – 1:45
	MFE Writing 
	
	
	
	

	1:45 – 2:00
	MFE Writing
	
	
	
	

	2:00 - 2:15
	MFE Writing
	
	
	
	

	2:15 – 2:30
	MFE Writing
	
	
	
	

	2:30 – 2:45
	MFE Writing
	
	
	
	

	2:45 – 3:00
	MFE Writing
	
	
	
	

	3:00 - 3:15
	MFE Writing
	
	
	
	

	3:15 – 3:30
	
	
	
	
	

	3:30 – 3:45
	
	
	
	
	


