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METHOD AND FREQUENCY FOR REPORTING PROGRESS:


Description of HOW the child’s progress toward meeting the annual goals will be measured;  AND WHEN periodic reports on the progress of the child is making toward meeting the annual goals (such as through the use of quarterly or other periodic reports, concurrent with the issuance of report cards) will be provided. 


The child’s progress must be reported to the parents of the child at least as often as report cards are issued to all children.


If the school district provides interim reports to all children, i.e., not just those in danger of failing, the child’s progress reports must be provided to the child’s parents, at a minimum, both when report cards are issued and when interim reports are issued


Progress could be interpreted as maintaining age/grade level of learning unless they are Mentally Retarded. 


Progress reports can be written by 1 provider – but must address all goals








9.  STATEMENT OF SPECIALLY DESIGNED SERVICES: and supplementary aids and services, based on peer-reviewed research to the extent practicable to be provided to the child, or on behalf of the child, and a statement of program modifications or supports for school personnel to enable the child:


To advance appropriately toward attaining annual goals


To be involved in and make progress in the general education curriculum, and participate in extra -curricular and other nonacademic activities , and


Be educated and participate with other children with disabilities and non-disabled children 


Services are not the category of disability (Speech and language) it is speech therapy with the speech and language therapist 


If the student has speech and language as their primary handicapping condition, the specially designed instruction (1st box) would be speech and language therapy, if the child has speech as a related service, you would list speech and language therapy in the related services (2nd box) area.


Section #7 (services) is a synthesis of all the services. Identify the service, time, etc.. for all goals that that provider would target. 


Be specific about the services: who, where what type (individual, small group, consultative), time , frequency etc.. Put a new line of boxes (service, begin, end, amount of time, location…) for each type of service (i.e. one for individual, one for small group, and one for consultative services).


If you have consultative services – tell what will be done during that time (i.e. consult with teacher about generalization of skills, program AAC devices, create visuals, etc…)


Services can be delivered and monitored by regular education teachers if the student is fully included in regular education.


You can have a range of services – but be sure to provide a range, if you always just provide the minimum – you will get “dinged”


Do NOT use “as needed”


You must provide the service providers name as well as their title. If the team member changes you do not need to reconvene the IEP team, you instead just need to notify the parents of the service providers name change.








An IEP must be in effect for every student at the beginning of the school year.


The IEP team must consider:


The transition or movement of your child from preschool special education services(3-5 years old) to school age special education services (6-21 years old)


School aged services must be considered during the preschool IEP process for a child who will be age six as of December 1st. 


TRANSFER IEPS:


Transfer IEPs Summer Process :


For students who transfer districts in the summer, an IEP must be in effect at the beginning of the school year for all identified children with disabilities in the districts jurisdiction. Therefore, the district must have a process in place to make sure that any child who transfers in the summer has an IEP in place when he or she begins at the new school in the fall.





IEPs from within the state:


If the child who had an IEP in another district within Ohio transfers to your district, the new district must provide FAPE (services comparable to those described in the previous school’s IEP) until the new school district of residence either:


Adopts the child’s previous IEP; or


Develops, adopts and implements a new IEP 


If the district conducts an evaluation it is considered a reevaluation





IEP’s from another state:


If the child had an IEP in another state , and enrolls in a new school within the same school year, the new district of residence must provide FAPE (services comparable to those described in the previous school’s IEP) until the new district of residence:


Conducts an evaluation if needed ; AND


Develops, adopts and implements a new IEP


If the district conducts an evaluation, that evaluation is an initial evaluation. 





Transmittal of Records:


The new district must take reasonable steps to promptly obtain the child’s records from the previous district


The previous school must take reasonable steps to promptly respond to the request from the new district of residence.


Although districts can withhold transcripts for non-payment of fees, copies of the IEP and ETR and other education records cannot be withheld.






















































































































































































































































































































































































































































































































































































Method and Frequency for Reporting Progress:


3301-51-07 (H)(1)(d) Pg. 126 OS; Pg. 19 WI; 7.4 PGD


Pg. 18 IEP AG


Pg. 18 IEP AG











Ann Guinan





BP








Statement of Special Education and Related Services:


f. 3301-51-07 (H)(1) (e) Pg. 126 OS; Pg. 19 & 23 WI


3301-51-07 (H)(1)(e) Pg. 126 OS


3301-51-07 (H)(1)(e) Pg. 126 OS











7.4 PGD








Ann Guinan








BP








Ann Guinan








BP





Ann Guinan





Ann Guinan





7.4 PGD





Change of Provider:


Ann Guinan







































































































































































State and District Wide Assessments:


3301-51-07 (H)(1)(g-h) Pg. 127 OS; 7.5 PGD


3301-51-07 (H)(1)(g-h) Pg. 127 OS; 7.5 PGD


3301-51-07 (H)(1)(h) Pg. 127


7.5 PGD











Not responsible for Consequences: 


7.5 PGD


Month/Year Met:


ODE Clarification Paper (R. Rensch) LACA website 6/08





Allowable Accommodations 7.5 PGD 


7.5 PGD





7.5 PGD











7.5 PGD














7.5 PGD





Allowable Accommodations on OAT/OGT- 


Appendix H - Formerly Appendix J





Meeting Participants: Pg. 30 IEP AG




























































































Are extended school year (ESY) services necessary to keep the child from experiencing a significant loss of skills or a significant loss of knowledge?


Would the loss of skills or knowledge seriously affect the child’s progress toward his/her educational goals?


Are ESY services necessary to avoid a loss of skills or knowledge that the child cannot adequately regain?


ESY services may be the same or different from the child’s regular school year services.


The provision of ESY services is not automatic year after year


ESY is at no cost to the parent


The team should review:


Evidence of past regression of skills (over breaks) or knowledge retained by the child that could not be recouped in a reasonable amount of time so that the regressions impeded the students progress toward his/her goals; and/or


The likelihood that there will be future regressions without adequate recoupment that may significantly jeopardize the educational progress the child has made during the school year. 


ESY should be documented on the IEP, with goals, duration, who is responsible and evaluation method.








13. LEAST RESTRICT ENVIRONMENT: It is the responsibility of each school district to ensure that to the maximum extent appropriate, children with disabilities, including those in public or private institutions or other care facilities, are educated with children who are not disabled. Special classes, separate schooling or other removal of children with disabilities from the regular educational environment occurs only when the nature or severity of the disability is such that education in regular education classes, even with the use of supplementary aids and services, cannot be achieved satisfactorily.


Factors to Consider:


What supplementary aids and services were considered?


What supplementary aids and services were rejected?


Explain why the supplementary aids and services will or will not enable the child to make progress on the goals and objectives (if applicable) in this IEP in the regular education class.


What benefits are provided in the regular education class with supplementary aids and services versus the benefits provided in the special education class or other setting?


What potentially beneficial effects and/or harmful effects might be expected on the child with disabilities or the other children in the regular education class, even with supplementary aids and services?


To what extent, if any, will the child participate with nondisabled peers in extracurricular activities or other nonacademic activities?
















































































i. PROJECTED DATE FOR BEGINNING OF SERVICES and MODIFICATIONS and the anticipated FREQUENCY, LOCATION AND DURATION 


Special education services will start of the effective date of the IEP – first FULL week of school 


The IEP will be completed entirely, before the initiation of Special Ed.& related services.


For students transitioning from Part C to Part B (preschool), services begin on the 3rd birthday, unless the family and district of a child with a summer birthday agree to start services at the beginning of the school year. 


Include the amount of time, frequency of service – do not use “as needed” 


You can use a range of service – however, a range should be documented (i.e. more after breaks, at beginning of year, etc….) and not just the minimal amount throughout the year with no variation. A range is based on individual needs, not administrative convenience. 


You can use month as a frequency of services (i.e. 80 minutes per month)


In the Support for Personnel section you need to Who provides the support to Whom – both individuals go in the box (provider name/title)


j. g. EXPLANATION OF EXTENT if any, to which the child will NOT PARTICIPATE WITH NON-DISABLED CHILDREN in the regular class. 


The LRE statement should include criteria for determining the need for instruction outside the general ed. setting, establish a framework for the support needed to make progress in the general education curriculum and establish a link between the setting and service.




























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































d. IEP AG


e. Consider:


Pg 20 WI





Pg 20 WI (12/1 age 6) 7.1  PGD

















Transfer IEPs:


a. 7.1 PGD 


























b. IEPs from In State: 3301-51-07 (K)(5) Pg. 133 OS;  Pg. 24 WI, 7.1 PGD





7.1 PGD














Pg. 24 WI, 7.1 PGD








c. IEPs from out of state:


3301-51-07 (K)(6) Pg. 133 OS; 24 WI, 7.1  PGD








Pg. 24 WI, 7.1  PGD











d. Transmittal of Records: 


3301-51-07 (K)(7)(a) Pg. 134 OS


3301-51-07(K)(7)(b) Pg. 134 OS





7.1 PGD 





















































































































































14. STATE AND DISTRICT WIDE TESTING:


The IEP team determines  whether the student will participate in the general state wide and district wide testing and in graduation test with or without accommodations, or will need an alternate assessment.


The team provide a statement of why:


the child cannot participate in regular assessment and the particular alternate assessment is appropriate


To participate in an alternate assessment the student must have a significant cognitive impairment, require substantial modifications to general education curriculum, require instruction focused on application of state standards through life skills AND require instruction at multiple levels below grade level.


If it is determined by the IEP team that the child is not responsible for the consequences associated with failing a particular graduation test, documentation of this decision must be provided, including the reason(s) why the child is not held to the standard of passing the test.


Enter the month and year that the student has met their participation requirement


Allowable Accommodations:


The accommodation(s) must be provided to the child in classroom and district-wide tests. However, not all classroom accommodations are permitted in state or district-wide assessments


The accommodation(s) cannot change the content or structure of the test. For example, the examiner who reads multiple-choice questions to children may not eliminate one or more answer choices provided as part of the question, and must not convert any open-ended question to a multiple-choice question or cause such a conversion. 


The accommodation(s) cannot change what the test is intended to measure. For example, examiners are not permitted to read passages from a reading test because this would change the test from a measure of reading skills to a measure of listening skills. The use of assistive technology such as a calculator or word processor also must not be used if they change what the test is intended to measure. 


The accommodation(s) cannot change or enhance the child’s response. For example, a scribe shall record only the actual response provided by the child. 





For the full list of allowable accommodations see � HYPERLINK "http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDetail.aspx?Page=3&TopicRelationID=1327&Content=65143" �http://education.ohio.gov/GD/Templates/Pages/ODE/ODEDetail.aspx?Page=3&TopicRelationID=1327&Content=65143�  - Formerly Appendix J





15. MEETING PARTICIPANTS:


To sign in the section “The Following People Attended and Participated in the Meeting to develop this IEP” – they must attend in full.


People Not in attendance who Provided Information – those that either provide information and didn’t attend, or only attended part of the meeting.


Enter the date that the team member actually signed the IEP form or when they provided information.


A signature in this “participation” section of the IEP does not signify that the person signing agrees with the IEP or any portion of the IEP. This section simply documents who participated and who did not participate but provided information or recommendations to the members who did attend the meeting.





















































































































































































































































































































































































































































































































































REVIEW AND REVISION OF IEP:


The IEP must be reviewed periodically but not less than annually, to determine whether the annual goals are being achieved and 


Revise the IEP as appropriate, to address:


Any lack of expected progress toward the annual goals  and in the general curriculum


Results of any reevaluation 


Information about the child provided to or by the parents


The child’s anticipated needs; or


Other matters


If the IEP is reviewed/revised the team must consider the special factors


A regular education teacher must participate in the review and revision of the IEP


Send the parent a draft IEP  when appropriate and reminder before the meeting 


If a participating agency, other than the district, fails to provide transition services described in the IEP, the district must reconvene the IEP team to identify alternative strategies to meet the transition objectives set for the child.


Reducing Minutes of Speech on IEP – the amended process can be done. The parent has to be a part of the process but does NOT have to agree. You would need to send PWN (propose to reduce minutes of speech), have a meeting (parent could excuse others in writing). If the parent disagrees, you would then give PWN stating that you are changing the number of minutes and why and that the parent is in disagreement.


CHANGES TO AN IEP (AFTER AN ANNUAL TEAM MEETING):


The parent and district may agree not to convene an IEP team meeting for the purposes of making those changes, and instead may develop a written document to amend or modify the child’s current IEP.


Be sure to send the parent a written initiation (PR-02) (can mark phone conference)


Changes that are agreed upon can be made part of the IEP in three ways:


The original IEP document can be marked up with the agreed upon changes;


The newly written changes can be attached to the original IEP; or


A new IEP can be written with the changes reflected on it (if parent requests) 


If the team amends or modifies the IEP, the annual review date for the amended/modified IEP does NOT change.


If there are changes made to the child’s IEP the district must ensure that the IEP team is informed of those changes. 


To the extent possible, the district must encourage the consolidation of re-evaluation meetings and other IEP team meetings.


The parent must be sent a copy of the amended IEP within 30 days of the date it was amended.


If the parent doesn’t agree with the changes you must send PWN – include the decision that was made and WHY, and that the parents are not in agreement 






















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Adding a Related Service: 


6.5 PGD


6.5 PGD











Ann Guinan


6.5 PGD 


6.5 PGD




















Parental Dismissal:


3301-51-05 (C)(2)Pg. 61 OS


BP


Federal Register: December 1, 2008 (Volume 73, Number 231- Pg. 73014-73015; 34 code 300.300(b)





Graduation:


3301-51-06 (F)(5)(b) Pg. 114 -115OS; Pg. 26 WI





6.5 PGD


6.5 PGD





6.5 PGD











Review/Revision of IEP:


3301-51-07 (L)(2)(a)(i)  Pg. 136 OS; Pg. 23 WI





3301-51-07 (L)(2)(a)(ii)  Pg. 136 -137 OS; Pg. 23 WI

















3301-51-07 (L)(2)(b)  Pg. 137 OS; 


3301-51-07 (L)(2)(c)  Pg. 137 OS; 


7.3 PGD 


3301-51-07 (L)(3)  Pg. 137 OS; 





Reducing Minutes of Service: 


Ann Guinan




















Changes To An IEP:


3301-51-07 (L)(d)(i) Pgs. 135-136 OS; Pg.22 WI





Ann Guinan





Pg. 22 WI





3301-51-07 (L)(d)


(ii) Pg. 136 OS; Pg.22 WI





3301-51-07 (L)(d) (iii)Pg. 136 OS; Pg.22 WI





3301-51-07 (L)(e) Pg. 136 OS; Pg.22 WI


3301-51-07(L)(f) Pg. 136 OS


Ann Guinan























Disagreement About IEP:


Pg. 21 WI















































Nonpublic School Placements:


3001-51-07 (M)(1) Pg. 138 OS; 7.1 PGD








3301-51-07 (M)(2) Pg. 138 OS; 7.1 PGD





  7.1 PGD








  3301-51-07 (M)(2)(b) Pg. 138 OS





3301-51-07 (M)(2)(b)(i) and (ii) Pg. 138-139 OS








3301-51-07 (M)(3) Pg. 138 OS; 7.1 PGD








7.1 PGD








7.1 PGD

















Responsibilities of IEP:


7.1 PGD








7.1 PGD





7.1 PGD











7.1 PGD








7.1 PGD








7.1 PGD





























Exiting a Related Service:


BP


6.5 PGD 


6.5 PGD 


PGD 6.5


6.5 PGD





6.5 PGD


BP


6.5 PGD














Exiting a Primary Service: 


3301-51-06 (F)(5)Pg. 114 OS


6.5 PGD


BP









































NONPUBLIC SCHOOL PLACEMENTS BY PUBLIC SCHOOL DISTRICTS:


Before a district places a child with a disability in a non-public facility, they must first develop an IEP for the student. A representative of the non public school must attend the meeting, or use other methods to ensure participation (individual or conference telephone calls).


After a student enters a nonpublic school:


The District of Residence (DOR) decides whether to allow the nonpublic school or facility to initiate and conduct any meeting to review and revise the child’s IEP.


For annual review, the non-public school may hold an IEP meeting at the discretion of the DOR.


If an IEP meeting is held, the district providing services (DOS) shall ensure that: the DOR representative and parent are involved in any decisions regarding the child’s IEP and the DOR representative agrees to any proposed changes before revision of the child’s IEP.


Responsibility for compliance remains with the public school district


The non public school or facility is not required to hold the IEP meeting.


If the child and parent do not live in the same district, the district serving the child must  have the approval of the district of residence to refer the child to another school district agency


If the DOR places a child with a disability in a nonpublic school, the child’s IEP is still called an IEP. If a parent unilaterally places a child with a disability in a nonpublic school, the child may have a Services Plan.





RESPONSIBILITIES OF IEP:


The child’s school district of residence is responsible for ensuring that an IEP is developed and implemented for each child with a disability residing in the school district. When providing special education services for a child with a disability in another school district, county board of MR/DD or other educational agency, the school district of residence must follow the same procedural safeguards as it does for all children with disabilities and have on file a copy of the current evaluation team report and the IEP.


The school district of residence must have a current list of all children with disabilities being served outside the school district.


The district of residence must be invited and should participate in IEP meetings (in person, by phone, by conference call or other means) as the district of residence has the ultimate responsibility for the IEP.


The district of residence will ensure that a current evaluation and IEP is on file for children not served within the district.


The building principal should ensure that a current IEP is on file for each child receiving special education services in the building to which the principal is assigned.


It is good practice for the district to print out a list of due dates for IEPs and evaluations and distribute that list to administrators, intervention specialists and related service personnel responsible for the children.


































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Transfer of Rights: 


3301-51-07 (H)(3) Pg. 128 OS; Pg. 23 WI; Pg. 35 IEP AG


7.2 PGD














Procedural Safeguards: 


Pg. 35 IEP AG








Copy of IEP: Pg. 36 IEP AG





Accessibility of IEP:


3301-51-07 (K)(4) (a)Pg. 133 OS


3301-51-07 (K)(4) (b)Pg. 133 OS





3301-51-07 (K)(4) (b)(ii) Pg. 133 OS














When IEP’s must be In Effect:


a. 3301-51-07 (K)(1) Pg. 132 OS; 25 WI, 7.1. PGD





Pg. 25 WI





b. 3301-51-07 (K) (2) Pg. 132 OS; Pg 19 WI, 7.1 PGD


� HYPERLINK "Evaluation%20Timelines%20Data%20Sheet.doc" ��Tool: Timeline Smartsheet�











c. 3301-51-07 (K)(3) Pg. 132 OS; Pg. 19 WI, 7.1 PGD















































































































































































































































16. SIGNATURES:


Parents sign as Initial IEP, Annual Review (Not a change of placement), or Annual review (change of placement) 





17. TRANSFER OF RIGHTS:


Beginning not later than one year before the child reaches 18 years of age, the IEP must include at statement that the child has been informed of the child’s rights under Part B of IDEA that will transfer to the child on reaching age of majority. 


The rights of parents transfer to the child at age 18. Once these are transferred to the child, the child has the same right to participate in the IEP meetings and decisions that the parents have. 





18. PROCEDURAL SAFEGUARDS NOTICE:


A copy of “Whose IDEA is it?” must be given to the parents at least once a year. This notice must also be given:


On notice of a disciplinary change of placement;


On receipt of initial referral or parents’ request for evaluation;


On receipt of parents’ request for the procedural safeguards notice; AND


On the first occurrence of a due process complaint or state complaint in a school year





19. COPY OF IEP: Parents must be given a copy either at the conclusion of the IEP meeting or within 30 calendar days of the date of the IEP meeting.





ACCESSIBILITY OF IEP:


The IEP must be accessible to each teacher (regular/special education, related services provider) or any other service provider who is responsible for its implementation; and


Each teacher /provider must be informed of their specific responsibilities related to implementing the IEP; and


Specific accommodations, modifications and supports that must be provided to the child in accordance with the IEP





WHEN IEP’S MUST BE IN EFFECT:


a.   By the child’s 3rd birthday and at the beginning of each subsequent school year. The IEP should be implemented as soon as possible following the IEP meeting.


If the child is receiving Early Intervention services and a disability is suspected, 120 days before the child’s 3rd birthday the EI coordinator should schedule a meeting with the parents to discuss preschool special education services, and start the evaluation process if a disability is suspected. 


b.  The initial IEP must be developed within whichever time is the shortest:


Within 30 calendar days of determination that the child needs special education and related services.


Within 90 calendar days of receiving parental consent; or


Within 120 days from receipt of a request for an evaluation


c.  Provision of services must be as soon as possible following the development of the IEP






















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Code:


OS= Operating Standards (2008); WI=Whose IDEA is it?


PGD: Procedural Guidance Document   BP= Best Practice 


IEP AG: IEP Annotated Guide


Blue = New;     Red= Timelines;   Green = Other companion tools














ADDING A RELATED SERVICE:


Do NOT need to do a full Evaluation Team Report for all disciplines, only in the area of need/new area is needed.


Amended ETR Process is:


Give parent Prior Written Notice (PR-01) 


Call parent and plan the assessment – document this planning


The new related service provided gets parent consent (PR-05) 


Do the assessment


Summarize the results of the assessment on an Evaluation Team Report (PR-06) Part 1  and attach to the back of the existing Evaluation Team Report (ETR)


If the speech disorder is so severe that it impacts the other goals and objectives, then you may need to redo the Evaluation Team Report (PR-06) back page and summarize in the general summary portion


No parent signature is required for this “add on speech ETR”. 


3-year reevaluation timelines follow from original ETR- if a partially new Evaluation Team Report (PR-06) was done, or if you do an entirely new ETR for all disciplines, the new ETR date starts new timelines.





IF PARENTS WANT TO DISMISS THE STUDENT FROM SPEECH:


Parents would need to mark on the IEP that they do NOT give consent for special education services at this time (i.e. speech as a primary program), or except for speech (related service). 


Send Prior Written Notice (PR-01) Proposal to change FAPE, “parent chose withdrawal from speech “.


You will NOT continue to need to offer a reevaluation every 3 years to determine if the child still qualifies for services. The student would not be entitled to procedural safeguards (not a Student with a disability or suspected disability)


A district may ask to initiate an “initial” evaluation 1 x/ yr after a parent revokes consent





GRADUATION:


Graduation from high school with a regular diploma or reaching age 22, is considered a change in placement. Therefore, the district must:


Give the parent or child  PR-01 prior written notice; AND


Give the child a summary of his/her performance. This summary must include recommendations on how to help the child meet the goals that are set for after high school and included on the IEP.


 A reevaluation is not required

















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































EXITING A RELATED SERVICE:


Call the parent first to discuss 


Data and documentation is gathered to show that the child has met all goals that required the support of the related service that will be removed. The district also must show that there are no additional future goals, based on current information, that require the support of the related service that is being removed.


A reevaluation is not needed


Send invitation to IEP meeting (PR-02)


Meet with parent and go over data (Often at IEP meeting)


If the parents agree to the removal of the related service and all other parts of the IEP, the district creates the new IEP or amends the existing IEP without the related service, and makes sure that the parents receive a copy of this IEP within 30 calendar days of the IEP meeting. 


On new IEP in present levels put a short statement that they were exited from Speech and Language for these reasons…


If the parent disagrees with this removal of service the district should send PR-01 indicating this. As long as the new IEP excluding the related service does not also include a change of placement the parents have not agreed to, the district may implement the new IEP without the related service, even if the parents disagree to the removal of the related service. The parents may enter a form of conflict resolution including administrative review, mediation and requesting a due process hearing to address the disagreement about the removal of the related service. 


EXITING A PRIMARY HANDICAP:


You must do a complete reevaluation (ETR – PR-06) to determine if the child is eligible for services or not. 


Send Written Notice (PR-01) “Reevaluation and proposal for change of identification”


Send parent invitation to the Evaluation Team planning meeting (PR-02)


Plan the reevaluation and document


Get parent consent for the evaluation (PR-05) 


Send parent invitation to the Evaluation Team Report meeting (PR-02)


Hold the meeting and Determine eligibility on the ETR (PR-06)


Review IEP (PR-07) and mark “goal met” you could also note “team decision to discontinue speech and language services” and have parent date and initial.



















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Reference:


IEP Team: 


3301-51-07 (I) (1)pg. 128 OS; 7.2 PGD 


b-e. 3301-51-07 (I) (1)Pg. 128 OS; pg. 21 WI























Preschool: Pg. 31 IEP AG


Pg. 31 IEP AG














AnnGuinan




















c.  Pg. 31 IEP AG











7.2 PGD

































































































































































IEP TEAM:


Parents (biological, adoptive, guardian, surrogate). If parents are divorced, custodial parent is the parent unless someone else has educational rights. 


If the child is a foster child, ward of the state or in custody of a public child –welfare agency, the agency responsible for the child (i.e. children’s services, caseworker, court system, etc…) should be contacted by the intervention specialist or an administrator to determine who has the legal authority to make educational decisions for the child. If the entity that has the legal authority to make educational decisions for the child is a public or private agency that is providing care or supervision of the child, then the district of residence must appoint a surrogate parent. A public or private agency that cares for the child cannot be the "parent" under IDEA.


One regular education teacher of the child (if the child is, or may be participating in the regular education environment) 


For Preschool: A general education teacher is required for preschool. A kindergarten teacher is not a preschool teacher unless the child is attending kindergarten as a preschool child with a disability. In these cases, a kindergarten teacher may be used to fulfill this requirement.


If the child is not participating in regular education and is in a separate facility with only children who are disabled, there is no requirement for a regular education teacher at the IEP meeting.  A regular education teacher is only required if the child participates or may be participating in the regular education classroom.  My only caution here is if the child will be returning to the regular education classroom in the near future you may want to have the teacher to whose classroom he will be returning.


One special education teacher of the child- 


If a child has more than one the school district may:


 designate which regular education teacher or intervention specialist will serve as the regular education teacher and intervention specialist on the IEP team.


ask the parent, which specialist they would like to have invited to the IEP team meeting. The district should take the parents input into consideration when it decides which to invite. 


who attends should seek input from teachers who many not be attending. 







































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Pg. 24 WI 





Pg. 24 WI





Pg. 24 WI





Pg. 24 WI





Pg. 24 WI


3301-51-02 (G)(2)(a)(iii)Pg. 44





7.5 PGD























7.5 PGD

















LRE: Pg. 26 IEP AG


































































































i. Beginning Date / Frequency/Duration: 3301-51-07 (H)(1)(i) Pg. 127 OS; Pg. 20 WI


Ann Guinan- 1st full week


7.1 PGD


7.1 PGD


7.4 PGD





Range of Service: 


AnnGuinan





Frequency:


Ann Guinan


Support for Personnel:


Ann Guinan








. Participate with Non Disabled: 3301-51-07 (H)(1)(f) Pg. 127 OS; Pg. 19 & 23 WI


7.4 PGD

















3301-51-07(O) Pg. 139 OS








h. 3301-51-07 (J)(5) Pg. 132 OS; Pg. 21 WI





i. 3301-51-07 (J)(6) Pg. 132 OS; Pg. 21 WI


� HYPERLINK "\\\\cres-server\\user\\debbie.mcgraw\\Desktop\\IEP training Meeting\\ETR IEP\\Resources ETR and IEP\\Questions to consider.doc" ��Tool: Questions to Consider�


� HYPERLINK "IEPSmartsheet.doc" ��Tool: IEP Smartsheet�


IEP Contents: 7.4 PGD; Pg. 3 IEP AG 


ODE Clarification Paper (R. Rensch) LACA website 6/08-one day before year


Other Pg. 3 IEP AG


Ann Guinan











Amendments: Pg. 6 IEP AG


Pg. 6 IEP AG


Pg. 6 IEP AG


Pg. 6 IEP AG


Pg. 6 IEP AG
































Future Planning:


c. 3301-51-07 (H)(1)(a) Pg. 125 OS; Pg.22 WI


Pg. 7 IEP AG


Kathy Shelby


Kathy Shelby





Special Instructional Factors:


Pg. 7 IEP AG








Questions for Behavior:


Pg. 8 IEP AG











d-f. 3301-51-07 (I) (1)(f)Pg. 129 OS; Pg. 21 WI
































g. 3301-51-07 (I)(2)(a-c)Pg. 129 OS; Pg. 21 WI; 7.2 PGD























h. 3301-51-07 (I)(6)Pg. 130 OS; Pg. 22 WI





IEP Team Attendance: 


Excusals:


7.3 PGD


3301-51-07 (I)(5)(a) Pg. 129 OS; Pg. 21 WI








3301-51-07 (I)(5) (b) Pg. 130 OS; Pg.21 WI























Ann Guinan & Pg. 31 IEP AG


Ann Guinan
















































































c. 3301-51-07 (J) (3) Pg. 131 OS; Pg. 20 WI















































































































































Representative of the School District who:


Is qualified to provide/supervise the provision of specially designed instruction


Is knowledgeable about the general education curriculum, and


Is knowledgeable about the availability of resources of the school district.


Note: The district can designate a team member to also serve as district representative if they meet the above qualifications


Individual who can interpret the instructional implications of evaluation results, who may be a member of the team


Other individuals who have knowledge or special expertise regarding the child, including related services personnel as appropriate; and


The child whenever appropriate


You must invite the child if the purpose of the meeting will be to:


Develop a statement of the transition services needs of the child; and


the consideration of the postsecondary goals for the child and the transition services needed to reach those goals.


If the child does not attend – the district must take other steps to ensure that the child’s preferences and interests are considered.


To the extent appropriate with consent of the parents, or a child who has reached the age of majority, the district must invite a representative of any participating agency that is likely to be responsible for providing or paying for transition services. 


Part C service coordinator or other representative of the Part C system, if it is the initial IEP team meeting for a child who was previously serviced under Part C IDEA.





IEP TEAM ATTENDANCE:


EXCUSALS:


An IEP team member is NOT required to attend the IEP meeting, in whole or in part, IF the parent and the school district agree in writing, that the attendance of the member is not necessary because the member’s are of the curriculum or related service is not being modified or discussed in the meeting.


An IEP team member may be excused from attending an IEP team meeting, in whole or part, when the meeting involves a modification to or discussion of the members are of curriculum or related services IF:	


The parent in writing and the school district consent to the excusal AND


The member submits in writing to the parent and IEP team, input into the development of the IEP prior to the meeting.


The 4 team members that are required and thus need an written excusal if they don’t attend are: general ed. teacher, special education teacher, district representative and parents.


If the SLP must act as the special educator when Speech and Language is the primary handicap.
























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































IEP Timelines:


IEP should be in effect by the child’s third birthday and at the beginning of each subsequent school year.


Parent invited early enough to ensure opportunity to attend and scheduling the meeting at a mutually agreed upon time and place. 


The initial IEP must be developed within whichever time is the shortest:


Within 30 calendar days of determination that the child needs special education and related services.


Within 90 calendar days of receiving parental consent; or


Within 120 days from receipt of a request for an evaluation


Parent should receive a copy of the child’s IEP within 30 calendar days after the IEP meeting


Services provided as soon as possible following the IEP 


School aged services must be considered for a child who will be age 6 as of December 1st.


The IEP must be reviewed periodically but not less than annually  and must be in effect at the beginning of each school year                                       








g.   The parent of a child with a disability and a school district may agree to use alternative means of meeting participation, such as video conferences and conference calls. 


Print the parent name, note your name after, and that it was a phone conference, add date and when parent agreed. Send home for signature (BP)


The district must take whatever action is necessary to ensure that the parent understands the proceedings of the IEP team meeting; this includes arranging for an interpreter (deafness or ESL).


i.    Parent should receive a copy of the child’s IEP within 30 calendar days after the meeting





IEP CONTENTS:


IDENTIFYING INFORMATION: Include the address of both the parent (DOR) and the foster parent (DOS).


IEP Timelines: IEP effective end date needs to be 364 days  or less from the start date


Other Information: document if a different language is spoken in the home, attempts to get the parent to attend the IEP, Important medical information, justification for ESY, any other information not included elsewhere in the IEP.


If a parent is providing private therapy on their own you should NOT put it on the IEP because an IEP documents the supports and services that are being provided by the public agency to provide the child with FAPE. 





AMENDMENTS:


In making changes to a child’s IEP after the annual IEP team meeting for a school year, the parents of the child with a disability and the school district may agree to either convene the entire IEP team at an IEP team meeting or to NOT convene an IEP team meeting for the purpose of making changes to the IEP and instead develop a written document to amend or modify the child’s current IEP


If the team agrees not to convene a team meeting, the district must collect written excuses from the required team members. The meeting with those who haven’t been excused can then be held by telephone, email or face to face to make the changes.


This section of the IEP documents when and who agreed on the revisions as well as the actual revisions. If this section is being used, the actual changes to the IEP are made within the body of the IEP and that change is summarized in this section.


The parents and school personnel may decide not to utilize this grid and may simply attach a written document to the child’s IEP to amend or modify the IEP. If a written document is attached to the child’s IEP to amend or modify the IEP, that written document should have all of the elements contained in this section.





FUTURE PLANNING: A statement that discusses the child’s future 


The IEP team shall ensure that the family and child’s preferences and interests are an essential part of the planning process. The IEP will document planning information 


For younger children the emphasis is education and older children on postsecondary goals.


Can not go to Due Process over what is written here.





SPECIAL INSTRUCTIONAL FACTORS:


Anything checked “yes” should be addressed in the IEP


Does the child have behavior that impedes his/her learning or the learning of others?


Questions for the IEP team to consider about Behavior;


Does the child’s challenging behavior persist despite implementation of informal behavior change strategies?










































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































All sources can be found at:


� HYPERLINK "http://www.edresourcesohio.org" �www.edresourcesohio.org�








No IEP/ETR:


a-d   7.1 IEP AG
































Parent Disagreement with IEP:


Pgs. 29-45 WI

















































































































e. When there is no IEP/ETR or if the IEP/ETR is expired:


If a child's IEP is not available upon enrolling in a new district of residence, the school district cannot deny the child's enrollment. The child is to be immediately enrolled in the new district and provided with an education until the time the IEP is received from the sending district. 


If the sending district does not send the IEP or the IEP is out of date, the receiving district must write a new IEP and implement it. This also holds true for evaluations and evaluation team reports (ETRs). 


If a new IEP or ETR must be completed, this should be done as soon as possible because the child is entitled to FAPE from the day the child enrolls in the district. 


If appropriate services are not provided in the interim between enrollment and the completion of these documents compensatory education may be required. Therefore, it is in the district's best interest to complete these tasks as quickly as possible. 


IF PARENTS AND DISTRICT DISAGREE ABOUT WHAT SHOULD BE IN THE IEP:


District should send PR-01 Prior Written Notice indicating that there is a disagreement between the district and parent


Parents can:


Request “individualized education program facilitation”;


Request mediation; or


Participate in other ways of resolving the conflict 

























































































































































































































































































































































































































































































































































































Parent Participation:


3301-51-07 (J)(1)(a-b) Pg. 130 OS; Pg. 20 WI


7.3 PGD





7.3 PGD














b. 3301-51-07 (J)(2) Pg. 130 OS; Pg. 20 WI; 7.3 PGD









































c. 3301-51-07 (J)(3) Pg. 131 OS; Pg 20 WI








d. 3301-51-07 (J)(4) Pg. 131 OS; Pg. 21-22 WI; 7.3 PGD


























7.3 PGD 





























7.3 PGD 

















PARENT PARTICIPATION:


The school district must take steps to ensure that one or both of the parents are present at each IEP team meeting or are afforded the opportunity to participate, including: 


Notifying parents early enough to ensure  (recommended 2 weeks prior) that they will have an opportunity to attend AND


Scheduling the meeting at a mutually agreed on time and place- evenings and weekends must be considered.





The parents are also sent notice which must include:


Purpose, time, and location of the meeting and who will be in attendance


First IEP to be in effect when child turns 14 years: Indicate the purpose of the meeting will be the development of a statement of transition services needs for the child and indicate that the district will invite the child.


First IEP to be in effect when child turns 16 years: indicate the purpose of the meeting will be consideration of the postsecondary goals and transition services for the child, and that the district will invite the child. Any other agencies that will be invited will be identified.


Document all attempts to contact the parent to schedule the meeting (telephone calls and their results, copies of correspondence, visits to parents homes/work and results, face to face meetings. The district should make 3 attempts to contact the parents.





If neither parent can attend the IEP team meeting, the district must use other methods to ensure parent participation, including individual or conference telephone calls.





A meeting may be conducted without a parent in attendance, if the district is unable to convince the parents that they should attend. The district must keep a record of its attempts to arrange a mutually agreed on time and place such as:


Detailed records of telephone calls and results of the calls


Copies of correspondence sent and responses received


Detailed records of visits made to the parent’s home or place of employment and the results of those visits





If the parent agreed to a meeting date, and fails to attend, the team should attempt to contact the parent by phone or email. 


If the team reaches the parent, offer a telephone conference, reschedule the meeting or if the parent cannot be reached, proceed with the meeting. 


If there is no change of placement and it is not the initial IEP, send PWN PR-01, copy of the IEP PR-07 and the IEP is implemented.


If there is change of placement, or is an initial IEP, arrangements must be made with the parents to review the IEP and acquire the parents signatures on the IEP indicating parental consent before the IEP can be implemented. 





f.     You only need a parent signature on the first IEP to implement services or change of placement 
















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Once Identified as SWD:


Ann Guinan

















7.1 PGD








� HYPERLINK "Services%20Smart%20%20Sheet.doc" ��Tool: Services Smart sheet�


� HYPERLINK "Instructional%20Decision%20Making%20Guide%20Revised.doc" ��Tool: Instructional Decision Making Guide �








AT: Pg. 20 IEP AG








Accommodations: Pg. 21 IEP AG








Modifications: Pg. 20 IEP AG





Support for School Personnel: Pg. 20 IEP AG


Support for Medical Needs: Pg. 20 IEP AG





Transportation: 


Pg. 22 IEP AG





Ann Guinan

















Nonacademic/extra-curricular: Pg. 23 IEP AG














General Factors: Pg. 24 IEP AG





Extended School Year:


3301-51-02 (G) Pg. 43-44 OS; Pg.23-24 WI 








 ONCE IDENTIFIED AS A STUDENT WITH A DISABILITY THE TEAM DETERMINES SERVICES:


As long as a student qualifies as a student with a disability -The team decides what services the student receives based on the students needs. All services must rise to the level of specialized instruction (i.e. if a Speech Primary student needs additional supports and services the team adds those services )


For a child to receive only a related service as special education in the state of Ohio, all of the following must apply: 


The child is identified as a child with a disability by meeting the requirements under one of the 13 categories of disabilities as outlined in the IDEA; 


The child only needs a related service; and 


The intensity of the services provided rises to the level of meeting the definition of special education (i.e., specially designed instruction to meet the unique needs of the child with a disability). 


ASSISTIVE TECHNOLOGY: See page5 and 6 (Special Instructional Factors - considerations)


Goals may or may not be tied to this services, thus the Goal addressed box may be left blank depending on the service provided.


ACCOMMODATIONS: provide access to curse content but does NOT alter the amount or complexity of the information taught. 


Specific amount of time does not need to be entered for some accommodations


MODIFICATIONS: changes the amount, complexity or level of material the student is to learn.


Accommodations /modifications must be provided routinely in the classroom as well as on state/district wide assessments


SUPPORT FOR SCHOOL PERSONNEL: 


Tell who is receiving the training (i.e. Boardmaker) and who is giving the training, and where it will take place.


 SERVICES TO SUPPORT MEDICAL NEEDS: Medical services that the child needs for FAPE





10.  TRANSPORTATION AS A RELATED SERVICE: transportation that is directly related to the child’s disability.


Team considers what if any, specialized equipment or personnel the student needs to be transported safely. 


Transportation is not required for parental convenience.





11. NONACADEMIC AND EXTRACURRICULAR ACTIVITIES: districts must provide equal opportunity for the child to participate in non-academic and extracurricular activities (i.e. counseling, recreational activities, special interest groups/clubs sponsored by the district,etc.).


If the child will not be participating you must indicate why (i.e. parent and child do not wish to participate).





12. GENERAL FACTORS: to be sure the team considered, the strengths of the child, concerns of the parents, results of the most recent evaluations, state and  district-wide assessment, academic/ developmental/ functional needs of the child and need for Extended School Year Services.


The team must also consider the need for Extended School Year Services and consider:



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































LEP:


Pg. 8 IEP AG












































Communication:


Pg. 9 IEP AG





















































Assistive Technology:


Pg 10-11 IEP AG














Do functional assessment results indicate that deficits in communication and/or academic skills contribute to challenging behaviors?


Has the child lost access to instructional time due to in-school disciplinary referrals and/or suspension from school?


Does the current educational placement utilize positive reinforcement and other positive techniques to shape the child’s behavior?


Has the child’s behavior contributed to consideration of a more restrictive placement?


Does the child have limited English proficiency?


Questions for the IEP team to consider about LEP:


Is the child’s difficulty due to a disability or second language acquisition?


Is the disability present in the native language?


What was the first language the child learned to speak?


What language does the child speak most often at home? With friends?  With neighbors?


What language(s) is spoken most often in the home?


Was the ESL/Bilingual/Migrant teacher a member of the IEP team?


How will services be coordinated (i.e., special education and ESL)?


What accommodations for LEP are necessary for instruction and participation in the state and district-wide testing?


What language or mode of communication will be used to address parents or family members?


Is the child Blind or Visually Impaired?


Does the Child have communication needs? The communication needs of a child who is deaf or hearing impaired must be addressed in the child’s IEP. Children who are not deaf or hard of hearing also may have communication needs as a part of their disability, and those needs will be addressed in the child’s IEP.


If this statement is checked “Yes” and the child is NOT deaf or hard of hearing, the child’s communication needs may be summarized in Section 3, Profile, or Section 6, Measurable Annual Goals, and strategies and supports to address the child’s communication needs will be incorporated into the child’s IEP.


Questions for the IEP team to consider about communication:


What is the child’s typical mode of communication?


 Is the child understood by others, especially with unfamiliar comm.  partners?


What opportunities exist to foster communication with others?


Do the child’s communication skills have an impact on learning?


Does the child require assistive devices to assist in the development and use of meaningful language used in direct instruction?


What other considerations (e.g., mode of communication used at home) should be addressed?


Is an educational interpreter or transliterator needed for the child to participate in and benefit from classroom instruction and/or social interaction?


What opportunities exist for direct instruction (without interpreter support) in the child’s language and communication mode?


Does the child need assistive technology devices or services?


              Does the child need assistive technology (AT):


to meaningfully participate in the general curriculum?


to participate in academic or functional activities?


to access print materials?


to access auditory information?

















































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Physical education:


Pg. 10 IEP AG



































Profile:


Pg. 11 IEP AG











Ann Guinan








Pg. 11 IEP AG

















Transition: 


7.6 PGD








a. 3301-51-07 (H)(2)Pg 127 OS;  Pg. 26 WI


7.6 PGD








b. 3301-51-07 (H)(2)Pg 127 OS; Pg. 26 WI
































for written communication and/or computer access?


for augmentative/alternative communication (AAC)?


to participate in state and local assessments?


              Does the child require AT services for:


evaluation of needs?


purchasing, leasing, or providing for acquisition?


selecting, designing, fitting, customizing or adapting AT devices?


coordinating and using other therapies, interventions, or services with AT devices; i.e., who will charge/maintain device and provide updates?


training or technical assistance for child, family, professional? (If “Yes,” document these training/technical assistance needs in section 7,Supports for School Personnel.)


Does the child require specially designed physical education ?


If this statement is checked “Yes,” the child’s physical education needs may be summarized in Section 3, Profile, or Section 6, Measurable Annual Goals, and strategies and supports to address the child’s needs in the area of physical education will be incorporated into the child’s IEP.


For preschool: Specially designed physical education for preschool children would refer to motor needs of the child and whether the child requires adapted physical education (APE). If APE is provided to all children enrolled as part of the curriculum, it needs to be clear that the preschool child who requires APE to access the general curriculum or the portion of the curriculum that addresses motor skill development will receive these services as part of the child's IEP





5.  PROFILE: Summarize the strengths of the child, how the characteristics of the disability will affect the progress in the general curriculum, background information about the child including the concerns of the parents for the education of the child, the child’s interests, relevant medical and safety information about the child and, as appropriate, the results of performance on any state- or district-wide assessments.


Include needs that were identified on the ETR but not addressed on this IEP and tell why they aren’t addressed.





For preschool: Provide a summary of the child’s developmental strengths and opportunities for growth in the areas of adaptive behavior, cognition, communication, hearing, vision, sensory and motor functioning, socialemotional skills and behavior as well as pre-academic skills, as outlined in the Early Learning Content Standards.All developmental areas are to be assessed for preschool using at least one methodology (Part C information,interview, observation, criterion or norm-referenced tools).





6.  POST SECONDARY TRANSITION: Transition services are specifically designed activities and processes that will help the child move through middle school and high school toward adult life, keeping in mind the specific post-school activities envisioned in the areas of employment, education, training, and independent living. 


Beginning at age 14 (or younger if determined appropriate by IEP team)- include a statement of the transition service needs of the child that focuses on the child’s courses of study- updated annually.


The IEP shall include a statement, updated annually, of the transition service needs of the child that focuses on the child's courses of study.


First IEP in effect when the child turns 16 years must include:


Appropriate measurable postsecondary goals based upon age appropriate transition assessments related to 1. training/education, 2. employment and 3. independent living skills.













































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































7.6 PGD














Ann Guinan








Ann Guinan








3301-51-07 (H)(2)(b)(ii)Pg 127 OS; Pg. 26 WI :Pg. 12 IEP AG


Pg. 26 WI; 





Pg. 13 IEP AG





Questions to ask:


Pg. 13 IEP AG























Measureable Annual Goal:


Area: Pg. 14 IEP AG


Present Levels of Performance:


e. 3301-51-07 (H) (1) (b) Pg. 126 OS; Pg. 19  & 22 WI





3301-51-07(H)(1)(b) Pg. 126 OS


3301-51-07(H)(1)(b) Pg. 126 OS


3301-51-07(H)(1)(b) Pg. 126 OS





Pg. 15 IEP AG 


Pg. 15 IEP AG























Goals in these areas describe outcomes that will occur after the child leaves high school. "Measurable" in this context means that it can be easily determined by a "yes" or "no" response whether or not the child achieved the goal.


Write in 3rd person singular (i.e. Sally will…. Upon graduation of high school)


District is not responsible for ensuring goals are completed after the student leaves IEP coverage, but there should be a good faith effort seen to provide the services needed to get there.


The transition services needed to assist the child in reaching those goals 


Transition services may include instruction, related services, community experiences, goals for employment and other aspects of life after school, and if appropriate, the gaining of daily living skills and a functional vocational evaluation.


Include for each service or activity the projected beginning date, anticipated duration and person or agency responsible.


Questions the IEP Team might ask:


 How will the IEP reflect appropriate transition assessment/data?


Is there documentation that the child has been invited to attend the IEP meeting?


Does the course(s) of study reflect the child’s post school goals?


Who has been designated as being responsible to coordinate transition activities?


Does the child require assistance regarding personal safety, protection from abuse, self-advocacy and/or self-awareness?


For more information about transition visit � HYPERLINK "http://www.nsttac.org" �www.nsttac.org� 





7. MEASUREABLE ANNUAL GOALS AND OBJECTIVES:


AREA:  Academic content area of area of functional need such as communication or behavior.





PRESENT LEVELS OF PERFORMANCE: A statement of the child’s present levels of academic achievement and functional performance, including:


How the disability affects the child’s involvement and progress in the general educational curriculum (i.e. the same curriculum as for non-disabled children) Or


For preschool children, as appropriate how the disability affects the child’s participation in appropriate activities.	


The present level should include sufficient detail to establish a baseline for setting targets, identify the academic content area with the students skill compared to peer grade level performance, provide the foundation for identifying needs, developing goals and services, provide multiple forms of evidence of the students academic and functional performance in areas of need, provide current time referenced (by date) evaluation data, describe how the disability affects involvement in the curriculum, and students postsecondary/vocational goals.


Include parental concerns for the education of the child; strengths, and academic, developmental and functional needs related to the disability.


Information about the child’s progress toward his/her goals should be included if the child is currently receiving special educational services.
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Measurable Goals and Objectives:


� HYPERLINK "Writing%20Measureable%20Goals%20Cheat%20Sheet.pdf" ��Tool: Measureable Goals Smartsheet�


3301-51-07 (H)(1)(c) Pg. 126 OS; Pg. 19 & 23 WI


3301-51-07 (H)(1)(c) Pg. 126 OS


3301-51-07 (H)(1)(c) Pg. 126 OS
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Method for Measuring Progress: Pg. 17 IEP AG





Measureable Benchmarks/ Objectives: Pg. 17 IEP AG























If there is a need on the Evaluation Team Report – it must be addressed on the IEP, or summarized as to why it was not addressed on the IEP in the PLOP (i.e. we are only addressing X and Y on this IEP and we will pick up Z when we are done with X and Y.) 


Needs are prioritized based on: whether it is aligned to the general curriculum, how it affects future performance, how much it affects the student level of independence, how necessary it is to address the need for subsequent or future learning; how it affects the need on post secondary education and future employment.





MEASURABLE  ANNUAL GOALS: A statement of measureable annual goals, including academic and functional goals and benchmarks or short-term objectives designed to:


Meet the child’s needs that result from the child’s disability to enable the child to be involved in and make progress in the general education curriculum; and


Meet each of the child’s other educational needs that result from the child’s disability 


There must be a direct link between the Evaluation Team report and the IEP (needs and strengths)


The goals should include the given (conditions under which the behavior occurs , such as the materials the teacher will use to measure the behavior and the environment in which it will be measured); the target behavior( what behavior is intended to change in measureable, verifiable and repeatable terms what will be observed);  and the test(the criterion for mastery or acceptable performance in terms of accuracy, speech and/or quality.


The IEP specifies learning goals for children with disabilities and these goals should be based on or referenced to Ohio’s Academic Content Standards. There are different ways to make the connection between Ohio’s Academic Content Standards and the IEP.


There must be a direct relationship between the measurable annual goals and the present levels of academic achievement and functional performance


If there is a weakness (i.e. reading) but the child is making progress which is documented, and it isn’t severe enough to need special education services, there wouldn’t need to be a reading goal. 





METHOD FOR MEASURING PROGRESS:


Identify how progress will be measured (i.e. curriculum based assessments, portfolios, checklists, anecdotal records, work samples, etc…)





MEASURABLE BENCHMARKS/OBJECTIVES:


Measurable short-term objectives or benchmarks provide a mechanism for determining whether the child is progressing during the year to ensure that the IEP is consistent with the child’s instructional needs and, if appropriate, to revise the IEP


Needs to include the condition, clearly defined behavior and performance criteria
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