Questions for the IEP Team to Consider

1. FUTURE PLANNING:
· What interests does the child have?

· How can these interests be supported and incorporated into the child’s educational program?

· What skills does the child possess?

· How can these skills be improved and used in the child’s educational program?

· What does the child want to do after high school?

· What do the parents want the child to do after high school?

· What coursework, job coaching opportunities and career tech programs will assist the child in accomplishing what he or she wants to do after high school?

2. SPECIAL INSTRUCTIONAL FACTORS:

· Does the child’s challenging behavior persist despite implementation of informal behavior change strategies?

· Do functional assessment results indicate that deficits in communication and/or academic skills contribute to challenging behaviors?

· Has the child lost access to instructional time due to in-school disciplinary referrals and/or suspension from school?

· Does current educational placement utilize positive reinforcement and other positive techniques to shape the child’s behavior?

· Has the child’s behavior contributed to consideration of a more restrictive placement?
Limited English Proficiency:

· Is the child’s difficulty due to a disability or second language acquisition?

· Is the disability present in the native language?

· What was the first language the child learned to speak?

· What language does the child speak most often at home? With friends? With neighbors?

· What language(s) is spoken most often in the home?

· Was the ESL/Bilingual/Migrant teacher a member of the IEP team?

· How will services be coordinated (i.e., special education and ESL)?

· What accommodations for LEP are necessary for instruction and participation in the state and district-wide testing?

· What language or mode of communication will be used to address parents or family members?
Communication Needs:

· What is the child’s typical mode of communication?

·  Is the child understood by others, especially with unfamiliar communication partners?

· What opportunities exist to foster communication with others?

· Do the child’s communication skills have an impact on learning?

· Are assistive devices required to assist in the development and use of meaningful language used in direct instruction?

· What other considerations (e.g., mode of communication used at home) should be addressed?

· Is an educational interpreter or transliterator needed for the child to participate in and benefit from classroom instruction and/or social interaction?

· What direct instruction opportunities exist (without interpreter support) in  child’s language and communication mode?
Assistive Technology: 

· Does the child need assistive technology (AT):

· to meaningfully participate in the general curriculum?

· to participate in academic or functional activities?
· to access print materials?

· to access auditory information?

· for written communication and/or computer access?

· for augmentative/alternative communication (AAC)?

· to participate in state and local assessments?

· Does the child require AT services for:

· evaluation of needs?

· purchasing, leasing, or providing for acquisition?

· selecting, designing, fitting, customizing or adapting AT devices?

· coordinating and using other therapies, interventions, or services with AT devices; i.e., who will

· charge/maintain device and provide updates?

· training or technical assistance for child, family, professional? (If “Yes,” document these training/

technical assistance needs in section 7,Supports for School Personnel.)
4. POSTSECONDARY TRANSITION:

· What classes will the child need to prepare for the intended job/career?

· Does the child intend to go to college?

· Is this child planning to enroll in a career/tech program during high school?

· What classes will provide the child with skills needed in order to achieve the child’s post-school goals?

· Does the child need accommodations and/or services to support achievement and progress in the child’s courses of study?

· How do the child’s plans for the future match up with the child’s preferences, interests, needs, and skills?

· Are accommodations and services the child currently receives providing opportunities for the child to attain the level of independence needed as an adult?

· Does the child know how to: ) describe to others how the his or her disability affects his or her learning, working, and living and 2) advocate for appropriate accommodations?

5. POSTSECONDARY TRANSITION SERVICES:
· Has the child been invited to attend IEP meetings where transition is discussed?

·  Is there time for the IEP team to plan for transition with the child?

· Is the child actively involved in making plans for the future?

· Are the child’s current future plans a good fit for the child’s preferences, interests, needs,

· and strengths?

· Does the child need assistance in developing an achievable future direction?

· Are the child and the child’s family in agreement regarding the child’s plans for the future.
· Who has been designated as being responsible to coordinate transition activities?

· Does the child require assistance regarding personal safety, protection from abuse, self-advocacy and/or self-awareness?

10. GENERAL FACTORS:

ESY

· Regression--whether the child reverts to a lower level of functioning, as evidenced by a measurable decrease in skills or behaviors that occurs as a result of an interruption in educational programming;

· Recoupment--whether the child has the capacity to recover the skills or behavior patterns, where regression occurred to a level demonstrated prior to the interruption of educational programming;

· Whether the child’s difficulties with regression and recoupment make it unlikely that the child will maintain the skills and behaviors relevant to IEP goals and objectives;

· The extent to which the child has mastered and consolidated an important skill or behavior at the point when educational programming would be interrupted;

· The extent to which a skill or behavior is particularly crucial for the child to meet the IEP goals of self-sufficiency and independence from caretakers;

· The extent to which successive interruptions in educational programming result in a child's withdrawal from the learning process; or

· Whether the child's disability is severe, such as autism/pervasive developmental disorder, serious emotional disturbance, severe mental retardation, degenerative impairments with mental involvement and severe multiple disabilities.
The determination of eligibility must be based upon the above factors, as well as reliable sources of information regarding a child's educational needs, propensity to progress, recoupment potential and year-to-year progress. Sources may include the following:
· Progress on goals in consecutive IEPs;

· Progress reports maintained by educators, therapists and others having direct contact with the child

 before and after interruptions in the education program;

· Reports by parents of negative changes in adaptive behaviors or in other skill areas;

· Medical or other agency reports indicating degenerative-type difficulties that become exacerbated during breaks in educational services;

· Observations and opinions by educators, parents and others; and

· Results of tests including criterion-referenced tests, curriculum-based assessments, ecological life skills assessments and other equivalent measures

The need for ESY services will not be based on any of the following:

· The desire or need for day care or respite care services; or

· The desire or need for a summer recreation program.

The desire or need for other programs or services which, while they may provide educational benefit, are not required to ensure the provision of a free appropriate public education (FAPE).

11. LEAST RESTRICTIVE ENVIRONMENT:

· What supplementary aids and services were considered?

· What supplementary aids and services were rejected?

· Explain why the supplementary aids and services will or will not enable the child to make progress on the goals and objectives (if applicable) in this IEP in the regular education class.

· What benefits are provided in the regular education class with supplementary aids and services versus the benefits provided in the special education class or other setting?

· What potentially beneficial effects and/or harmful effects might be expected on the child with disabilities or the other children in the regular education class, even with supplementary aids and services?

· To what extent, if any, will the child participate with nondisabled peers in extracurricular activities or other nonacademic activities?

Considerations when discussing LRE for preschool:

· Every preschool child with a disability is required to be assessed with Get It, Got It, Go! and Ages

and Stages Questionnaire: Social-Emotional and for child progress, the Early Childhood Outcomes Summary Form must be completed.

· This works best in situations where the general education curriculum is aligned to the Early Learning

Content Standards and child care personnel are capable of generalizing the IEP.

· If only one related service is necessary, the related service professional becomes the “teacher of

record” and is responsible for administering assessments and the summary form according to Ohio

Department of Education (ODE) requirements as these directly relate to the child outcomes measure

reported annually to the Office for Special Education Programs (OSEP).

· If the district has not considered co-locating a preschool special education class in a child care setting

that serves district children and/or team teaching of preschool special education and child care

staff, this should be included in discussions regarding continuous improvement planning. Working in

a community setting is not limited to itinerant teacher services.
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