

Possible Ideas Of How The INSTRUCTIONAL DECISION MAKING GUIDE Can Be Used
INTERVENTION PROCESS

· Determining the needs of the students  including the intensity, frequency, duration of interventions

· Assisting the team in implementing different interventions to find the right match with defined timelines and progress monitoring, so that the student is accessing and progressing in the general curriculum.
· Determining baseline data for supports that work or don’t work for the student
· Distinguish the who might be the best to provide the types of interventions are needed

· Distinguish where the interventions might be provided
· Distinguish how the supports need to change for the child (i.e. modality, modifications…)

· Determine after data is collected from interventions,  that  the supports are so numerous/frequent/intense/of a long duration that the team suspects a disability
·  A communication tool to conference with teachers (new teacher/new grade) and parents about the students needs (to show the breath of things that have been tried, as well as what has been successful)
EVALUATION TEAM PROCESS
· A communication tool to conference with teachers (new teacher/new grade) and parents about the students needs (to show the breath of things that have been tried, as well as what has been successful)
· Determine what related services might be assessed (i.e. speech and language, OT, PT, Orientation and Mobility…) if they have not been already involved.

· Documenting both the types of supports and frequency/intensity/duration of  the supports, that the student needs to access and progress in the general curriculum and/or participate in extra -curricular activities

· Using the data collected during interventions for data driven decision making  to determine if the child has a disability or not 
· Assists in determining if  specialized instruction services - are no longer needed
· Assists in determining if there are new specialized instructional services – that need  to be added (reevaluation)
 IEP DEVELOPMENT

· Contributing to decisions around the PLOP, Needs, Goals and Objectives, Services (accommodations/ modifications, related services, behavior plan etc…),  and LRE
· Assists in determining who is best to provide these services (i.e. classroom teacher, intervention specialist, related services personnel) 

· Assists in determining where these services are best provided (Least Restrictive Environment (LRE))

· Helps to make informed decisions when considering the special factors (behavior plan, AT, ….)

· Assists in determining what accommodations and modifications are needed for testing
· Planning for transition (age 14+)

 OTHER APPLICATIONS

·  Assists in creating the Summary of Performance for students graduating or exiting school services

· Planning for transitioning (age 14+)

Other Possibilities:

· Vocabulary

· Intensity of services

· Guideline for UC student

· Collecting data – organizing data and keeping data, help teachers and parents

· A child – RTI and even prior to formal RTI – plan for areas of service – often just tried more of the same, telling all things a student Can’t do.

· SOP for high school transitioning out
· Use with parents to help them see what you see in severity and what they see at home

· MRDD – intense needs for students, progress is slow, thus need to break down pieces to get more progress, team assessment as part of IEP process, team feedback and determining how it will drive new goals for next year.

· Useful for RTI process, general discussion about where general ed. teacher looking in terms of supports

· Specialized instruction for high school and middle school – how student is learning and what services need, also for transition assessment – more quantifiable

· Intervention program – seamless system between intervention and special education

· Help guide related services with the interventions they provide – looking really at intensity and level of intervention isn’t always considered- many interventions that aren’t given significance to but lend themselves to what student needs

· Use with deaf education intervention specialists – how to provide support services to kids that are deaf, and in other avenues then the traditional role, 

· Use guide in general education – more understanding of development of interventions, how to collect the data in RTI and if the student’s needs are so intense, looking at definitions of disabilities and how this connects with specialized instruction

· How do you determine intensity of services, how much, what kinds, or is it consultative in nature – in general education often teachers think the special education teacher has to pull the child out; good communication tool from beginning to graduation

· UC/Special ed. program – when graduate will be HQT in 2 areas – blend secondary and middle school programs – Mt St Joe, NKU, UC collaboration – specifically for general educators on how to do IEPs

Additional Ideas discussion points:

· Use this tool as a talking point – not always just “needed” – what is currently being done – as team comes together, everyone has a different definition of frequency/intensity/duration – what levels of support are being provided – within context of discussion – what the student needs, what I need for my part may not be intense but within the team there is a lot of intensity.

· Back side of sheet—use to see how each support person offers frequency/duration and intensity.

· Use differentiated instruction levels for products.  Expand this area to include additional products for use in both general education.  Ex, different output methods.  In essence, add more to this to show it as equal weight with the other areas.

· Products—use a variety of ways to show knowledge—video, book on tape, PowerPoint, etc.

INSTRUCTIONAL DECISION MAKING GUIDE

Frequency 




 Duration 





Intensity

	Modified Instruction/Accommodations

Delivery of Instruction 

· Structured learning techniques (i.e. schedule, (TEACCH), PECs, boundaries, sequence, scripted, routine…) 

· Breaking down language (vocabulary, pre-teach, receptive tools (visual tools), processing (time, concrete..)

· Increase language (complexity/ expansion/clarity, oral motor exercises, teach approximations, teach in continuum of developmental processes, all language functions (comment, request, ?'s, negation, greet…)

· Breaking down skill set/tasks  - making more concrete, in smaller chunks, step by step
· Directions – repeated, restated, simplified, highlighted, in another format (visual, written…)

· Modeling/Prompting/Cueing Hierarchy

· Scaffolds- i.e. chunking, Cloze, choices…

· Emphasis (i.e.  acoustic highlighting, on key information, highlight key ideas, study guides)

· Redirection- getting back on task 

· Anchor Instruction - (i.e. pre-teach, background information, vocabulary instruction, bring in more examples and tag to real life)
· Role playing, videotaping (i.e. problem solving, social skills, a skill such as interviewing, teaching social skills, teaching replacement behavior)

· Teaching/Applying Academics to real life situations
· Teach Strategies (i.e.how to approach text (bold, key words), talk/think alouds…)

· Grouping – i.e. work with peers, small group, individually, large group 

· Other_____________________________________________________
Feedback

· Immediate feedback (i.e. verbal, tangible…)

· Reinforcement (delivered on a schedule, tangible..), frequent breaks

· Other_____________________________________________________
Time
· Extended practice –i.e. needs repetition, specific instruction with guided practice, bombardment

· Increased time spent on instruction

· Increased time completing task/assignment 

· Allow for longer processing time (wait time)

· Other_____________________________________________________
	Modified Instruction/Accommodation

DELIVERY OF INSTRUCTION


Frequency                    Duration                      Intensity 

FEEDBACK

 

Frequency                    Duration                      Intensity 

TIME


Frequency                    Duration                      Intensity 



	Products

· Reduction of work (less of the same)

· Different method of output (written, verbal, through technology..)
· Other_____________________________________________________

Different/ Modified Curriculum

· Different curriculum- life skills, career paths 

· Reduction/modified work (scaled down)

· Work on Prerequisite skills (building blocks) -below age/grade

· Other_____________________________________________________
Environmental Factors

· Large group/Small group/pair/individual instruction

· Free of distractions (auditory/ visual)

· Free of stimulation (auditory/ visual)

· Acoustics: i.e. Quiet environment

· Proximity of student to teacher

· Lighting

· Class size and layout

· Comfort, temperature, safety

· Other_____________________________________________________
Supports

· Multiple modes of learning- unlike what could be done in a typical classroom (tactile, more visuals, auditory (text to speech, Kurzweil), sensory needs..)

· Scribe, keyboarding, note taking guides, teacher/peer notes…
· Books on tape/auditory information
· Visuals – more: pictures, maps, graphic organizer..less: visually cluttered, less on page

· Physical- (i.e. adaptive equipment, seating, slant board)

· Sensory
· Comprehension (i.e. KWL, SQ3R, study guide, bold print, read ?’s first, highlight main ideas, margin notes for context/background clues….)
· Adapted materials (i.e. Enlarged print, colored background, condensed text)

· Organization systems/strategies
· Instruction of tools needed to access curriculum- (Augmentative Communication Device, Braille, FM system, number line, sign lang., scripts...)

· Functional Behavior Assessment/ Behavior Intervention Plan 
Other_____________________________________________________
	PRODUCTS

·     

Frequency                    Duration                      Intensity 

DIFFERENT/MODIFIED CURRICULUM

·     
Frequency                    Duration                      Intensity 

ENVIRONMENTAL FACTORS

· 
Frequency                    Duration                      Intensity 

SUPPORTS

·     

Frequency                    Duration                      Intensity 




Developed by SWO Regional IEP Workgroup.  Contact Deb McGraw at debbie.mcgraw@hcesc.org
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INSTRUCTIONAL DECISION MAKING GUIDE FOR SPECIALIZED INSTRUCTION


Developed by: Regional IEP Work Group


2007-2008


The INSTRUCTIONAL DECISION MAKING GUIDE was designed to facilitate in-depth team discussion regarding a child’s instructional needs. Whether teachers engage in decisions around differentiating instruction, consider instructional supports for learners or whether teams come together to engage in the intervention process this tool guides instructional decision-making. 


 Should a child be suspected of having a disability this tool both documents and communicates the level/kind/type of intensive instructional support/s provided. Should a child be determined to be a child with a disability this tool assists the team to clearly articulate the specialized instruction required for the child. 


Description of use


Please refer to the list of Possible ideas of how to use the tool.


Side 1. Instructional Decision Making Guide


Teams discuss how instruction is changing or becoming more specialized. Each area is designed to stimulate in-depth discussion regarding a child’s instructional needs. Using Frequency /Duration/Intensity as “discriminators” the team is able to describe what is required to meet the instructional needs of a learner. A slider bar concept assists the team to visually describe how and what instruction is being provided; what it takes for the learner to be successful.


Side 2.  Student Instructional Plan


Side 2 is where the team records their discussions from side 1. This note taking area is where the team records specific information about the instruction and the learner. This documentation provides both an instructional plan and a communication tool for the child’s teachers and family.





For more information:  � HYPERLINK "mailto:Lee.Ketcham@hcesc.org" ��Lee.Ketcham@hcesc.org�     � HYPERLINK "mailto:Debbie.mcgraw@hcesc.org" ��Debbie.mcgraw@hcesc.org�  
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