QUESTIONS FOR THE EARLY CHILDHOOD EDUCATION IEP TEAM TO CONSIDER:
1. FUTURE PLANNING:
· What interests does the child have?

· How can these interests be supported and incorporated into the child’s educational program.

· What skills does the child possess?

· How can these skills be improved and used in the child’s educational program?

2. SPECIAL INSTRUCTIONAL FACTORS:
· Does the child’s challenging behavior persist despite implementation of informal behavior change strategies?

· Do functional assessment results indicate that deficits in communication and /or academic skills contribute to challenging behaviors?

· Has the child’s behavior contributed to consideration of a more restrictive placement?

  Limited English Proficiency:
· Is the child’s difficulty due to a disability or second language acquisition?
· Is the disability present in the native language?

· What is the first language the child learned to speak?

· What language does the child speak most often at home? With friends? With          neighbors?

· What language(s) is spoken most often in the home?

· Was the ESL/Bilingual teacher a member of the IEP team?

· How will services be coordinated (i.e., spec. ed and ESL)

· What language or mode of communication will be used to address parents or family members?
        Communication Needs:
· What is the child’s typical mode of communication?

· Is the child understood by others, especially with unfamiliar communication partners?

· What opportunities exist to foster communication with others?

· Do the child’s communication skills have an impact on learning?

· Are assistive devices required to assist in the development and use of meaningful language used    in direct instruction

· What other considerations (e.g., mode of communication used at home) should be addressed?

· Is an educational interpreter or translator needs for the child to participate in and benefit from classroom instruction and/or social interaction
         Assistive Technology:
· Does the child need assistive technology (AT):

· to meaningfully participate in the general curriculum?

· to participate in academic or functional activities?

· to access auditory information?
· for written  communication and /or compute access?

· for augmentative/alternative communication (AAC)?

· Does the child require AT services for:

· evaluation of needs?

· purchasing, leasing or providing for acquisition?

· selecting, designing, fitting, customizing or adapting AT devices?

· coordinating and using other therapies, interventions or services with AT                  
· devices; i.e. who will
· charge/maintain device and provide updates?

· training or technical assistance for child, family, professional (If ‘yes”, document these    training/tech assistance needs in section 7, Supports for School Personnel.)
      3. LEAST RESTRICTIVE ENVIRONMENT:
· What supplementary aids and services were considered/rejected?

· What benefits are provided in the regular education class with supplementary

                          aids and services versus the benefits provided in the special education class

                           or other setting?

· To what extent will the child participate with nondisabled peers in extra-      
                          curricular activities or other nonacademic activities?  

Considerations for preschool LRE:
· Every preschool child with a disability is required to be assessed with Get it, Got it, Go!  and Ages and Stages Questionnaire: Social-Emotional and for child progress, the Early Childhood Outcomes (ECO) Summary Form must be completed.

· This works best in situations where the general education curriculum is aligned to the Early Learning Content Standards and child care personnel are capable of generalizing the IEP.
· If speech services are necessary and itinerant teacher services have been refused, the SLP becomes the “teacher of record” and is responsible for administering assessments and the summary form according to ODE requirements as these directly relate to the child outcomes measure reported annually to the Office of Special Education Programs (OSEP).
· If the district has not considered co-locating a preschool special education class in a child care setting that serves district children and/or team teaching of preschool special education and child care staff, this should be included in discussions regarding continuous improvement planning.  Working in a community setting is not limited to itinerant teacher services.  
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