TYPES OF PRESCHOOL ASSESSMENTS
Normed Referenced Assessments for Preschool Eligibility

	Assessment
	Publisher Information
	Age Range

	Clinical Assessment of Articulation and Phonology (CAAP)
	Super Duper Publications

www.superduperinc.com
	2.6 to 8.11 years

	Expressive One-Word Picture Vocabulary Test (EOWPVT)
	Pearson

www.pearsonassessments.com
	2.0 to 18.11 years

	Kahn-Lewis Phonological Analysis
	Pearson

www.pearsonassessments.com
	2.0 to 21.11 years

	Goldman-Fristoe Test of Articulation-2
	Pearson

www.pearsonassessments.com
	2.0 to 21.11 years

	Preschool Language Scale-4 (PLS-4)
	Pearson

www.pearsonassessments.com
	0 to 6.11 years

	Receptive One-Word Picture Vocabulary Test (ROWPVT)
	Pearson

www.pearsonassessments.com
	2.0 to 18.11 years

	Clinical Evaluation of Language Fundamentals-Preschool-2 (CELF-Preschool-2)
	Pearson

www.pearsonassessments.com
	3.0 to 6.11 years



	Bankson-Bernthal Test of Phonology (BBTOP)
	Pearson

www.pearsonassessments.com
	3.0 to 9.11 years


Portfolio Assessments 

Portfolio Assessment uses a collection of materials and information that has been systematically collected over time and that reflects the work of the specific student. 

Portfolios are not simply an assessment tool, but a reflection of functional assessment processes.  The following steps can be used to guide the speech-language pathologist in using portfolios for evaluation and assessment within the framework of functional assessment:

1. Define the problem.  Review the reason for the referral and the concerns of the team member or members who made the referral and begin to form a definition of the problem.  

2. Form hypotheses.  Once the target behavior(s) have been defined, the problem solving team generates possible hypotheses to explain why the learner is experiencing a particular problem.  The hypotheses serve as predictions regarding learner behavior that create questions that must be answered by the assessment.

3. Develop assessment questions.  When the prediction statement(s) have been formulated, the next step is to use the prediction statements to create assessment questions that will enable the team to confirm or reject the hypotheses.  The assessment questions must be clearly stated and must be directly related to the predictions and hypotheses because they will guide the data collection.

4. Determine the ideas to be added to the portfolio.  The process of deciding what items to include in the evaluation/assessment portfolio is determined by the assessment questions.  The speech-language pathologist must determine what items will yield the information necessary to answer the assessment questions.

By answering the assessment questions, the speech-language pathologist will build a profile of the learner that will demonstrate whether a disability exists (evaluation) as well as provide a baseline for determining goals and objectives (assessment).  Examining the success or nonsuccess of the learner in response to specific learning conditions, activities, strategies, and modifications will assist in the determination of the need for specialized instruction (evaluation) while providing direction for intervention planning (assessment).

____________________________________________________

Source:      Kratcoski, Annette M. “Guidelines for Using Portfolios in Assessment and Evaluation”, Language   Speech and Hearing Services in Schools. Vol. 29, January 1988.

 
    “Classroom Communication Assessment: Evaluating Performance In Context” (1994), Secord, Wiig, Damico, Goodin.

Information to Include in Speech and Language Portfolios

The following are some examples of items that can be included in a portfolio for evaluation and assessment:

· Referral form

· Defines the concern or problem

· Provides information or data regarding the strengths and needs of the child

· May provides examples of specific interventions that were tried

· Language Samples

· Can obtain in a natural setting

· Should include the learner’s use of language and communication in relevant activities

· May also want to obtain a more structured in a pullout context in order to target specific linguistic behaviors

· Story Retell Samples

· Valuable tool for examining language use in context and can be incorporated into evaluation/assessment portfolios.

· Method of Story Retell focuses on the child’s ability to retell a story that he or she has heard or read and then draw on processes of qualitative data collection to examine specific linguistic skills

· Observation Notes

· Observation of the child in classroom activities are important items to add to the portfolio because they will contribute information that facilitates in confirming/rejecting hypotheses and designing interventions

· Observation may focus on the child and his or her behaviors by recording the learning event and describing what the child did.

· The SLP may also conduct an observation focusing on the teacher and aspects of the teacher’s communication style and how the teacher interacts with the child

· The SLP may focus on specific communication components and conditions of the learning environments

· Work Samples

· Collaborate with the teachers and other staff to gather work samples over time and in various contexts

· The SLP should describe the communication/language skills that are demonstrated in the particular work samples so that the sample provides meaningful data for intervention planning

· Checklist should also be included in this section

· Teacher Interviews

· Provides valuable information concerning how the child functions in different subjects, in social situations, and with peers

· Parent Interview

· Provide important information regarding the child’s abilities at home, as well as factors regarding the child’s developmental history and family/home background that may be contributing to the problem or that facilitate the student in being more successful.

· Information can be useful in shaping IEP goals and objectives.

· Student Interview

· When the child is older, he or she should be actively involved in both evaluation and assessment

· Testing Data

· Include standardized testing as needed

· Information may contribute important information regarding the presence of a disability and the child’s’ abilities.

Transdisciplinary Play-Based Assessment 

Transdisciplinary Play-Based Assessment is…

· A method for evaluating the skills of children from birth to age 6.

·  Uses a team of professionals, including the parents, who observe the child during play for an hour to an hour in a half. 

· Primarily used with children with disabilities and children who are at risk for developmental delay.  However, appropriate for all children.

· Looks at the child holistically.

Below is an overview of the Transdisciplinary Play-Based Assessment (TPBA) as suggested by Toni Linder: 

· Pre-assessment planning meeting is held prior to the play session to:

· Plan activities and materials to be included in play session.
· Plan the structure of the session.
· Assign roles to team members: facilitator, observer, language sampler, etc.
· Review completed parent’s assessment that was given prior to the evaluation.
· Discuss the child’s developmental level and parent’s primary concerns.
· Coordinate the efforts of the team to maximize observation during the play session.
Structure of the Play Session

The transdisciplinary play-based session is meant to be flexible.  Below is an example of a format.  It is divided into four phases:

Phase I:  Unstructured Facilitation

· This is an unstructured play phase.

· This phase lasts approximately 20 – 25 minutes.

· In this session, the child takes the lead. 

· The play facilitator follows the child, imitates the child’s behavior or vocalizations, engages in conversation, and interacts with the toys in parallel, associative, or cooperative play.

· The facilitator tries to “bump-up” the child’s level by modeling a slightly higher level skill.

· Child is free to move from area to area, depending on his or her interest and attention.

· Play facilitator pays close attention to the cues the child is giving through body language, interest, learning style and patterns of interaction.

· Facilitator also notes which behaviors and skills the child spontaneously initiates and which behaviors the child performs only in imitation.

· Use of teaching in this phase should be kept to a minimum.

Phase II: Structured Facilitation

· This phase is more structured.

· Phase lasts approximately 10-15 minutes.

· The child engages in cognitive and language activities that were not observed in the previous phase.

· The child is asked to perform spatial tasks such as puzzles or drawing, cause-and-effect tasks and another pre-academic and other developmentally appropriate skills.

· Facilitator is more directive in this phase, selecting tasks, requesting performance, and questioning.

· This phase should retain as much of the child-initiated play quality as possible.

Phase III: Child-Child Interaction

· The child returns to the unstructured mode, this time with another child in the play environment.

· This phase lasts approximately 5-10 minutes.
· This phase allows observers to not only observe play interactions and social patterns, but also cognitive, language, and motor behaviors.
· The play facilitator still follows the lead of the child being assessed.
· If no interaction takes place between the two children, the play facilitator tries to initiate and reinforce interaction.
Phase IV: Parent-Child Interaction

· The parents are asked to engage in play with their child.

· This phase lasts approximately 5 minutes.

· The parents are requested to repeat the types of play activities that they do at home.

· The purpose of this phase is primarily to gain more information about the child; however, the team may also observe indicators of difficulties within the parent-child interaction.

· After initial play time, the parent is asked to leave the play room.

· The child’s behavior during this separation is observed.

· When parent returns, the child’s response is noted, and the parent is then asked to perform a more structured task with the child.

· The task should be slightly challenging to the child.

· Techniques parent uses to “teach” or “help” the child are noted.

Phase V: Motor Play

· This phase includes approximately 10-20 minutes of motor play
· The first part is unstructured with the play facilitator following, encouraging, and, when necessary, initiating motor play on various types of equipment.
· After several minutes, the facilitator directs the child through activities that have not yet been observed.
Phase VI: Snack

· The final phase of the assessment is a snack.
· Additional social interactions may be observed along with self-help skills, adaptive behavior, and oral motor difficulties.
During each of the phases, team members record the child’s skills and behaviors.
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