ORAL LANGUAGE AND LITERACY CONNECTION
Oral language is the primary means by which children gain knowledge about the world and it is the foundation for children’s literacy development.  Preschool children learn to use complex language to have conversations about their experiences, express their ideas and feelings with a variety of people. 

All preschool children need practice in all language formats:  conversation, story retelling, answering school based 'test' questions around books, and vocabulary acquisition. Phonemic awareness is another area that must be addressed for reading success in the elementary years. Research has found that the understanding of how sounds within words are manipulated is important for reading fluency. Phonemic awareness includes an understanding of rhyming, alliteration and segmentation of words.

Preschool children need to be in a language-rich environment in order to be successful readers and writers. A language-rich environment will:

· Engage children in extended conversations.

· Encourage children to tell and retell stories and describe events and past experiences.

· Discuss a wide range of topics.

· Model the use of new and unusual words.

· Discuss and explain word meanings.

· Ask open-ended questions.

· Give explicit guidance on vocabulary, syntax and pronunciation.

· Challenge children to justify their thinking.

· Focus on the expression of ideas.
Reading aloud to children is one of the best ways to facilitate oral language and vocabulary development.  Children need exposure to a broad selection of texts as well as repeated readings of books.  Thematic units where several books on the same topic or theme are read aloud deepens and broadens understanding of new words and concepts.

Dialogic reading is a well-researched technique to encourage comprehension and expressive language during shared reading.  
The PEER Sequence focuses attention, engages the child in the story and helps the child become the teller of the story.

Prompt – parent or adult initiates or prompts an exchange about the book.

Evaluate – parent or adult evaluates the child’s response.

Expand – parent or adult expands the child’s response or gently provides the correct response.

Repeat – parent or child asks the child to repeat the expanded or correct utterance.

The acronym CROWD refers to five types of prompts that engage children in conversations about books:

Completion questions focus on the structure. (Brown Bear, Brown Bear, What do you see?  I see a red bird looking at _____. ),  the rhyme  (Jack and Jill went up the _____.), or the sequence  (I see the birdies in the tree.  1, 2 _____.)

Recall questions check understanding of the content of the story. (Where was Little Red Riding Hood going?)

Open-ended questions engage children in extended talk about the book.
Wh-questions teach vocabulary and appropriate responses to questions.
Distancing helps children relate ideas in the book to life experiences beyond the story  (Do you remember the time. . . )

Children need a variety of reading experiences including: individual, small group and large group reading.

Because they are read to, children learn all about books including how to handle the books.  These include:

1.  How to hold a book correctly  (front vs. back, right side up)

2.  Where to find the title and author of a book

3.  Where to begin reading

4.  How to turn pages correctly

5.  Directionality  (left to right, then down to the left of the line below)

6.  Difference between picture and print

7.  Difference between a letter, word and sentence

8.  That there are spaces between words

9.  Each word said aloud is represented by one printed word on a page

Children gain difference and specific knowledge from different types of genres:

Storybooks:

Explain new and more advanced vocabulary

Develop awareness of narrative structure  (e.g., characters, setting, conflict or problem, resolution)

Make connections between their own lives and characters in the book

Encourage predictions about what will happen next based on illustrations and storyline

Provide opportunities for story retelling

Information Books:
Introduce and explain new vocabulary related to the topic

Discuss new concepts and ideas

Model  research – the “looking up” of answers to questions

Alphabet Books:
Encourage children to name the next letter

Make connections between letters and sounds

Increases vocabulary with discussion of words and pictures that state with pertaining to a letter or sound.

Rhyming Books:
Are read at a speed so children can hear the pattern

Encourage children to listen for rhyming sounds

Pause and let children fill in the rhyming word

A literacy-rich environment in a preschool classroom includes:

· A dedicated reading area or library with books stored in an orderly and inviting way. 

· Books in a variety of genres and formats with preschool friendly manipulatives for retelling and acting out of the story or information.

· Voice output devices accessible for those who need them.
· Books related to themes or topics children are studying.

· A dedicated writing area that includes a variety of papers and writing tools. 

· Books and writing materials throughout the classroom (e.g., science books in the science area, paper, markers, pencils  in the dramatic play area). 

· The alphabet displayed and visible at children’s eye view.  Access to picture-word cards to encourage writing and to alphabet toys and manipulatives (e.g., alphabet puzzles, magnetic letters, textured letters). 

· Functional signs visible around the classroom including pictures to make the signs and labels meaningful. 

Children’s drawing and wiring attempts displayed around the room as well as products from group writing experiences (e.g., charts, class-made books)
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