Key Components to Effectively Managing Content Standards for Student Success
By knowing the academic content standards, SLPs can help increase student achievement because the standards will drive how we assess, develop goals and objectives, do interventions and collaborate.  Below are some ways to incorporate knowledge of the academic content standards into SLP practice in the schools.
Teacher Checklists

Consider reviewing teacher checklists to see if they could be rearranged to cover most of the main indicators in the language arts content standards.  Create a separate checklist for each grade level. Speech-Language Pathologists at Hamilton County Educational Service Center devised such a set of Standards-Based Communication Skills Checklists for this purpose. They are available in the Resources and Tools section of this module. In addition, the SLP might consider using the same checklist the classroom teacher uses to document the status of progress on each indicator for each student.  This type of checklist was developed in Sycamore Community Schools and are also available in the Resources and Tools section of these guidelines.  Both checklists can be used at intervention assistance meetings as well as for determining assessments and prioritizing IEP goals.
Two Approaches to Relevant Goals
An SLP needs to use either a standards-referenced approach or standards-based approach in developing relevant goals and activities (Haskill).

A “standards-referenced approach” means the team first develops the goals and then finds the specific standard that best reflects that goal. If the goal deals with “following directions” then the SLP consults the state standard and cross references the language goal with the relevant standard’s number or code for that grade level.  SLPs should be able to explain to parents how the IEP goals relate and support the content standards.  An SLP must illustrate the relationship between a student’s IEP goals and classroom success.
A “standards-based approach” means the content standards are the starting point for generating the IEP goal and objectives.  This may include a goal, such as “writing stories that sequence events, include descriptive details to develop character setting and plot” and the objectives would be the language skills needed to do so.  It is critical not to use the exact same wording of any indicator but to state what the student needs and make the connection between language and the content areas in the standards.
Progression of Language Expectation from Grade to Grade

Reviewing the “Progression of Language Expectations from Grade to Grade”, will assist the SLP  in knowing what is expected at each grade level (K-12).  This document is available in the introduction of the guidelines and under Language Arts Content Standards. All LA indicators are regrouped by language skills.  For example if a student in 4th grade is having difficulty summarizing, it is helpful to know what is expected in prior grades for summarizing to probe where the breakdown is and where the student may need to begin in developing this skill.  For example, this is the progression for summarizing by grade level:

K
Recall information from a story by sequencing pictures and events.

1
Recall important ideas in fictional and nonfictional texts.

2
Summarize text by recalling main ideas and some supporting details.

3
Summarize text, sequence information accurately and include main ideas and details as 
appropriate.

4
Summarize information to demonstrate comprehension

5
Summarize information in text, recognizing that there are several important ideas rather 
than just one main idea with supporting details.

6-7
Summarizing and noting gaps or contradictions.

This particular 4th grader needs to target sequencing, main ideas and supporting details to improve his ability to summarize.
Samples of State Diagnostic/Proficiency Tests
Looking at sample state tests in various content areas gives the SLP an idea of what is expected at specific grade levels.  In addition it helps to know the “language” of the test and where the student may have difficulty in following the directions (complexity of language, concepts, etc.).  These are available at www.edresourcesohio.com.
Curriculum Mapping (What and When)
Each district has a curriculum map that illustrates what standards will be taught in each content area at specific time periods throughout the year for each grade level (Lozo).  If the 4th grade is doing a unit on the oceans in science in February, the SLP can use this theme in therapy to target 4th grade student goals whether learning vocabulary strategies, using complex sentence structures, sequencing information, identifying main ideas and supporting details or giving oral presentations.  It also allows the SLP to share ideas with the teacher and collaborate on instruction to support achievement toward curriculum standards.  A sample of a curriculum map is in the Resources and Tools section of these guidelines.
Units of Study

Research on effective schools indicate that teaching in “units of study” significantly increases student achievement (Thompson, 2002).  This assists students in understanding the big concepts, increases in depth learning and applies this information in many ways and settings.  Instead of using isolated word lists for vocabulary and articulation, random worksheets for literacy skills, and unrelated topics to discuss in therapy, an SLP should consider using lists, worksheets, etc. that related to the current unit of study for the student. It is important for the SLP to attend grade level meetings to discover and have input into the units that are discussed (Lozo).
Instructional Strategies

Thompson (2002) discussed key instructional strategies that result in the greatest improvement in student achievement.  The top 5 are listed in the order of greatest impact.  An SLP should consider using these in their therapy:

· Extended thinking skills with activities such as:


Compare/contrast



Cause/effect



Classify vocabulary and information



Analogies/metaphors
· Summarizing:


Analyze



Prioritize



Delete information




Story telling



Note taking



Linking summarizing activities to writing

· Vocabulary in context:


Teach content related vocabulary



Using a unit or theme



Carefully selecting vocabulary words



Providing direct instruction on target vocabulary

· Advance organizers:


Use graphic organizers at beginning of a unit to get the “big picture”



Organizes the information



Identifies prior knowledge



Gives students an idea of what needs to be learned

· Non-verbal representations:


Pictures, graphic organizers, mental images, physical models (Lozo).
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